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Student
Work Samples:

Writing



Student Work Samples
for Writing

This section contains work samples that show students’ writing of recount, procedure,
information report, explanation, exposition, discussion and narrative.

The work samples have been arranged according to text type to illustrate students’ development
from Early Stage 1 to Stage 3.
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Writing
Recount



Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

Early Stage 1

Context

Following a visit to a puppet show, the
students had discussed their favourite parts of
the show, with the teacher recording these
on chart paper. The teacher then modelled
writing an observation, which the students
read back to her. Iszac independently
constructed an observation using words from
the class chart.

WES1.9 experiments with and practises ways of representing ideas and information using written and visual symbols

WES1.9 records observations

WES1.9 uses symbols in writing that may be unconventional

WES1.9 writes a few recognisable letters

WES1.9 writes own name

WES1.10 uses a noun group, action verb or adverbial phrase to construct a clause

WES1.10 uses an adverbial phrase to tell where action occurred

WESI.10 uses past tense

WES1.10 writes a simple sentence, ie sentence with one clause

WES1.11 uses groups of letters or symbols to represent words

C qc

LA plane cvashed

tnko

o rook,)
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Links with other outcomes: Talking and Listening ES1.2; Writing ES1.7

Where to from here?

During joint construction, continue to use shared experiences and focus on the use of ‘who’, ‘when’ and ‘where’ words to
establish the context of an observation/recount, eg ‘On Friday’, ‘Yesterday at school I/we/our class ...". Use these to assist
students in building the orientation stage.
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

Following a visit to a puppet show, the student
independently constructed an observation
using familiar words. This text is an embryonic
observation, but the context is such that it will
assist the student to write a recount in the
future. As the student’s writing skills develop,
a setting in time such as this could become the
orientation stage of a recount.

WES1.9
WES1.9

WES1.9  writes some common words accurately without copying

uses some known words when writing sentences

WES1.9  writes a few recognisable letters

WES1.10
WES1.10
WES1.10
WES1.10
WES1.10
WES1.10
WESI.11

uses past tense

Links with other outcomes: Talking and Listening ES1.2; Reading ES1.7, 1.8

usually uses correct word order in sentences

uses approximations and some conventional spelling

uses the action verbs ‘went’, ‘saw’, and repeats ‘puppet’

usually uses capital letters at the beginning of sentences

experiments with and practises ways of representing ideas and information using written and visual symbols

uses adverbs and adverbial phrases to add information about actions

writes a text with two simple sentences, ie each sentence has one clause

Where to from here?

During the joint construction of an observation based on shared experience, focus on the orientation stage and identify who, when
and where. Ask the students to add personal comments or evaluations of the events experienced, eg ‘I enjoyed the show. [

thought it was funny’.
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

The student wanted to write about the visit
to the zoo that he had made with his family.
During a writing conference with a parent
helper, he wrote an observation, asking for
assistance with the words ‘went’ and
‘Saturday’.

WES1.9  uses some known words when writing sentences

WESI.10 usually uses correct word order in sentences

WES1.10 uses adverbs and adverbial phases to indicate when, where, how etc, eg to the zoo, on Saturday

WES1.10 uses simple past tense

WESI.11 spells some common words accurately in own writing

WES1.12 forms most lower-case and some upper-case letters

WESI1.12 uses standard handwriting movements
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Links with other outcomes: Talking and Listening ES1.2; Reading ES1.7, 1.8

Where to from here?

Through joint construction and modelling, focus on the use of nouns (naming words) to identify some of the animals seen at the
z00. Model the use of time connectives to sequence events, eg ‘I saw a tiger, then [ saw some lions’. Ask the students to add
personal comments, eg ‘I liked the elephants’.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

Following an excursion to the local park, the
teacher displayed photographs as a timeline.
The students suggested captions for the
photographs and the teacher modelled
writing a personal recount. This work sample
was done as an independent construction.
This is a first draft.

WS1.9

WS1.10
WS1.10
WS1.10
WS1.10
WS1.11
WS1.11
WS1.11
WS1.11

at Wednesday IS and IC
went to the Lakes of
Cherrybrook We first

we lined up then walked
to the ducks pond

we fed the ducks then we
went to the lake

then we went in

the bus. then went

on the equipment

last of all we walked to the school

writes short recounts of personal experience

uses action verbs, eg went, fed

uses conjunctions to sequence events, eg then

uses past tense relatively consistently in a recount

writes letter for initial sound
writes letter for final sound

writes letter for medial sound

e y

O*Wehzm
i’Of' &

uses adverbial phrases to add information about action, time and place, eg on Wednesday, to the ducks’ pond

spells some words correctly and uses some strategies to spell unfamiliar words
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Links with other outcomes: Talking and Listening S1.1; Reading S1.8

Where to from here?

Focus on the use of alternative words to sequence events, eg ‘later’, ‘after’, ‘next’. Focus on spacing between words. Model the
inclusion of personal comments or evaluation of events and the use of adjectives to describe feelings. Develop banks of words for

spelling, eg Days of week, ordinals.
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Writing Stage 1

Outcomes Context
WSL.9 WSL11 Following a discussion about the structure of
Plans, reviews and produces a Uses knowledge of sight words 8 .
small range of simple literary and letter—sound a recount, Catherine constructed a personal
and factual texts for a variety correspondences and a variety recount about her visit to the ‘duck park’. In
of purposes on familiar topics of strategies to spell familiar a writing conference, the teacher asked
for known readers. words. Catherine to underline the words that she
WS1.10 ) ) WS1.12 ) thought she had misspelt. The teacher then
Produces texts using the basic Produces texts using letters of te th t spelling for Catherine. Thi
grammatical features and consistent size and slope in Wro .e € correct spelling for Latherine. 1his
punctuation conventions of the ~ NSW Foundation Style and is a first draft.
text type. using computer technology.
WS1.10 starts writing complex sentences WS1.10 uses past tense relatively consistently in a recount
WS1.10 uses a variety of conjunctions and connectives to WS1.10 usually uses most common writing conventions, eg
sequence events, eg first, next, last of all, before spaces between words, lower-case and upper-case
o . . . letters, full stops
WS1.10 uses adjectives to provide more information about
nouns, eg little trees WS1.10 writes short recounts of personal experience

WS1.10 uses adverbs and adverbial phrases to indicate when, ~ WSI1.11 attempts to spell by listening carefully to the sounds
where, how etc in the word and trying to write them accurately and

WS1.10 uses different types of verbs (action, thinking, seeing, in sequence

feeling) in own writing WS1.11 spells some words correctly and uses some Strategies
to spell unfamiliar words

@(\/ W{Qﬁ w3
quk % g W__ JrO

e M“‘ \f//ﬁ 7 o
Vf (km, KT 1%%? ?O@\V
W [ ﬁ

@ s U ko o \.0, ) ‘a\
e b

Links with other outcomes: Talking and Listening S1.1; Reading S1.8

Where to from here?

Clarify the pronoun ‘we’ in the orientation by modelling the use of specific nouns to establish who is being referred to. Jointly
construct a recount of a shared experience and focus on the inclusion of personal comments and evaluation of events. Introduce
the sequencing of events using time connectives, eg ‘first’, ‘next’, ‘last of all’, ‘before’.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

After her holiday at the beach, Tegan
constructed a text based on personal
experience. The use of pictures and diagrams
was discussed as a means of enhancing the
written text. The text Tegan has constructed
is not a recount. Through modelling and joint
construction activities, Tegan could be
assisted to develop her text into a sequence
of events that constitute a short recount of
her personal experience. This is a first draft.

WS1.9
WS1.10
WS1.10

writes a short text

holiday

Ws1.10
actions

WS1.10

WS1.10
time

uses action verbs, eg went, came

uses adjectives to describe nouns, eg wonderful
uses adverbial phrases to add information about

uses past tense relatively consistently

uses the conjunction ‘when’ to sequence events in

Name 1€220

WS1.11 draws on knowledge of common letter patterns and
letter—sound correspondences when writing a text

WS1.11 spells some more familiar words
WS1.12 forms most letters of the alphabet correctly

WS1.12 tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing

my Fom”ﬂ
had @
holidoy:
Awe  bgaChe
cameé 1o

had
we

My

1
Jerful

1o

oﬁa
WON

Links with other outcomes: Talking and Listening S1.1; Reading 51.7, 1.8

Where to from here?

Have the student add to the orientation by including details about where and when the holiday occurred. Model the use of
different time connectives to link events. Ask the student to add some personal comments or evaluation of the events, eg ‘What
did you enjoy about the beach?’. Model use of capital letters for sentence beginnings.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

The students had been discussing the
structure of recounts. They had been
involved in a range of joint construction
activities. This is a first draft.

WS2.9  combines ideas in writing

WS2.9  writes more involved recounts

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 uses a variety of time connectives

WS2.10 uses action verbs, eg wake up, wrapped, went, made

WS2.10 uses adverbial phrases, eg ‘on Sunday at 8 o’clock’,
‘to the kitchen’, to add information about actions

on MOHMZI‘S da‘j/

uses past tense in recounts

uses the conjunction ‘then’ to sequence events in
time

uses quoted speech, eg ‘Happy Mother’s Day’

identifies possible spelling errors in own writing, eg
by circling or underlining doubtful words

spells many common words correctly in own writing

On gundo\j it was Mothers O’Q\j [ woke up at 8

-00 to make breakfost U bed for mum. | So‘rm\j

present that fﬂof' for onum dnd wmppeo\ it '\JP
_ , , Ritchen
and put a bow on . 1—'}\@(\ | went fo 'H'\e,

and made o plate of comfhakes and fwo pieces of

. Jam
toget woith gaﬁ«%m | made @ cup of tea, then

Hheon

H ,
| get a #‘g\j ard put the fcod om b Herpuf

sorrHutes TR toast-a-gamm-and +tea them

then

| bmqgkf it ’rgfg;um’s bed then T | caid AHQPPj Mo thers

andhe suid Fhank

dc\(*b my mumY Then my

u 50 Much
lad i’ﬂid\‘gou dor’t

have to cogk on M@fﬁcr‘sda‘\j 30 we wenkt f'oP|zzq

Hut

Links with other outcomes: Talking and Listening S2.1; Reading 52.8

‘Ff“ﬁ;:\ (er\e,(‘. /

A

by faria

Where to from here?

Introduce a variety of conjunctions that could be used instead of ‘then’. Brainstorm a variety of verbs that could be used as
alternatives to ‘got’. Model the use of direct speech. Introduce paragraphing by using the orientation stage as the first paragraph.
Assist the students to identify other possible paragraph breaks. Introduce the use of adjectives to describe qualities, eg ‘a delicious

breakfast in bed’.
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Writing Stage 3

Outcomes Context

¥VS§.9 d £ well ;/VSﬁ.ll ; q As part of a unit of work on ‘Humour’, Nicola
roduces a wide range of well- pells most common words : ) .

structured and well-presented accurately and uses a range of Wmte this r e.count 1ndependent1y: She edited

literary and factual texts for a strategies to spell unfamiliar it herself, using the word processing program

wide variety of purposes and words. on the computer, then read it to the class.

iﬁgﬁe;c?; US&%CI? Cirde::éngly WS3.12 The class had to decide how much of it was
issues agnldgwritten’ language Produces texts in a fluent and the truth and how much was exaggeration.

legible style and uses computer . .
features. technology to present these This is the final draft.

WS3.10 effectively in a variety of ways.
Uses knowledge of sentence

structure, grammar and

punctuation to edit own

writing.

WS3.9  demonstrates good control over more complex and Th e h)’ St erica I D a)’
detailed subject matter O u t

WS3.9 introduces characters by name

WS3.9  relates to audience using humour It all happened at the game reserve.
Well we were on our way to a game Reserve with my
cousins Justin who is 11, Katie who is 8, Travis who is
. . P 4 and my Aunt and Uncle, Jenny and Peter. My sister
WS3.9 usesa Vaf‘l/f[}(;ofacthﬂ verbs, eg slid, jumped, also came. Her name is Carla. A boy named Clint and
swam, pickea up his parents came as well. We finally got to the game

WS3.9  uses a variety of drafting techniques

WS3.9  uses adverbial phrases to add information about reserve and I hoped out of the car and I screamed. A
action, eg to the game reserve, in the pool y.ellow belly snake hacUust slid past. I quickly got back
’ 7 in the car and we waited for the snake to pass. Then
WS3.9  uses thinking verbs, eg loving, hating we saw the most amazing thing. We saw a family of
giraffes and of course my cousin Travis jumped out of
WS3.9  uses relating verbs, eg Carla suddenly had a good the car and started hitting and jumping on them,
idea Thinking they were toys. When he saw his “so called”
Toys starting to move, he ran back to the car and
WS3.9  uses quoted and reported speech, eg ‘I did not find started crying. My Aunt jenny, who is his Mum, was in
that very amusing’, there was a fish floating in the hysterics and so was everyone in Peters truck. Travis
pool didn’t find it to amusing. After that we decided to go
back to the B.B.Q area where there was a salt water
WS3.10 uses correct punctuation when drafting and pool. We were all hot so we decided to go for a swim.
publishing, eg commas, apostrophes, exclamation Justin didn’t feel like swimming so he just watched. I
marks heard a scream coming from Carla. She said there was
a fish floating in the pool. Carla is practically scared of
WS3.11 recognises most misspelt words in own writing and all animals. I swam over to her and picked up the fish.
uses a variety of resources for correction It just happened to be a blow-up fish. We wondered

who put it in the pool. Then we heard justin laughing.
Carla turned to him and got out of the pool screaming.

WS3.11 spells needed words correctly with effective

1 l ] nknown o
Strategies for attempting and checking u 1 did not find that very amusing "and pushed him in

words the pool clothes and all and Justin nearly drowned.
WS3.12 uses computer software programs and associated Ihhe" :el h:;f’d a’:\l"thjr laugh. Jenny had Vide: taped
. e whole thing. Now fustin wasn’t amused. After that
technology to format a variety of texts littie incident we had lunch.
WS3.12 varies size, style and font to suit particular audiences Then Clint started walking away. We wondered where
and purposes he was going. We saw he was walking towards a wart

hog lazing about. It didn’t do anything because it was
three legged. So Clint loving animals started feeding it.
Then when he came back the wart hog was following
him. Carla hating animals jumped on the table
stamping on all the food. She got down. The wart hog
started licking Carla’s feet because the food was on
them. As Jenny was running to save Carla, she tripped
over one of Travis’s toys and landed in the pool. Jenny
having a good sense of humour was laughing so much.
Carla suddenly had a good idea which was a first for
her. Her idea was to jump in the pool and wash her
feet. Everybody seeing they were having so much fun,
jumped in the pool. Peter didn’t jump in because he
had been taping the whole thing. We decided to go
home. When we got home, we watched the tape.
Everybody was in hysterics.

By Nicola
Links with other outcomes: Talking and Listening S3.1, 3.2; Reading S3.7

Where to from here?

Emphasise that the orientation of a text needs ‘when’ and ‘where’ information. Model the use of conjunctions that can join two
shorter sentences into one more complex sentence. Review and refine paragraphing skills. Model selecting significant events on
the same topic rather than including as many events as possible.
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar

Stage 3

Context

This recount was written following a class
excursion to Gosford Reptile Park. The class
brainstormed a list of events and information

words. that could be used in writing a recount. After
WS3.12 writing the first draft, the student checked
Produces texts in a fluent and the facts in her recount with brochures and
legible style and uses computer factual information from the reptile park. This

technology to present these - e )
WS3.10 effectively in a variety of ways. piece of writing is the final draft.

Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.9  demonstrates good control over more complex and detailed subject matter

WS3.9  writes texts that include technical and abstract vocabulary

WS3.9  writes detailed descriptions, eg beautiful, bright colours, sharp long spiky teeth with a point on the top
WS3.10 uses correct punctuation when drafting and publishing, eg commas, apostrophes, exclamation marks
WS3.10 uses words that connect ideas

WS3.11 consistently makes informed attempts at spelling using a multistrategy approach

WS3.12 uses a word processing program

MY TRIP TO THE REPTILE PARK

On Wednesday 14th May, our class went to the Reptile Park at Gosford. We went to see
some Australian reptiles in the park.We travelled by bus and it took two hours and six
minutes because of the traffic. We arrived there at 10.30 am and immediately got into
our groups. Soon after we sat down to eat recess with the kangaroos and emus. | saw
the baby joey. After that we explored the park. First we saw the big, old, slow tortoise
which was amazingly 80 years old. Next we saw the koalas and how the mother koala
carries her baby cub. it's very interesting to see the waly it feeds its young. We then fed
the birds and one was covered in beautiful, bright colours. Every animal has something
unigue about it. Then it was time to visit the crocodile cage and we sat down in a circle. |
got picked to hold the blue tongue lizard. | was getting used to it. We took the animals
around the circle. It was fun. Then the show finished but it was a great experience. We
stopped over to see Eric the crocodile. He was humungus and very powerful . He was
six and a half metres long. He was incredible and had sharp, long, spikey teeth with a
point on the top. He was terifying and he is a reptile and sleeps in the day and hunts ts
prey in the night. Next we went into the gift shop and bought a gift. There were lots of
things and then we went back home by bus. It was an incredible and fantastic day. My
favourite animals are the kangaroos, Tasmanian devil, koala and the big, old, slow

tortoise.

Natalie

Links with other outcomes: Talking and Listening S3.1; Reading S3.7, 3.8

Where to from here?

Assist the student to expand on the information given, eg to explain how a koala feeds its young. Encourage all students to
experiment with writing recounts from different points of view. Move on to historical or biographical recounts that involve research
for factual information and details. Provide activities in which students explore the structure and arrangement of
paragraphs.Encourage the students to vary the style and size of font used and, perhaps, to add graphics to improve the published copy.
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Outcomes

WS3.9

Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing,

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The students orally recalled the structure of a
recount. Some students then chose to write
in journals during ‘learning centre’ time. This
work has been edited by the student and is a
final draft.

WS3.9  introduces

characters by name

WS3.9  uses quoted speech,
eg ‘I'm late already,

mum’

WS3.9  writes paragraphs
that contain
elaboration of the

main idea

WS3.10 uses conjunctions
and connectives to

connect ideas

WS3.10 uses correct
punctuation when
drafting and
publishing, eg
commas,
apostrophes,
exclamation marks

WS3.10 uses different types
of verbs, eg action,
thinking, seeing,

feeling, relating

WS3.11 consistently makes
informed attempts at
spelling using a
multistrategy
approach

WS3.12 writes fluently with
appropriate size,
slope and spacing of

letter formation
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Links with other outcomes: Talking and Listening S3.2; Reading S3.7, 3.8
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Where to from here?

Jointly construct an orientation that is more relevant to the recount topic. Model paragraphing to demonstrate how the main idea
and supporting details can be expressed. Model the use of direct speech. Model and practise handwriting to improve size, slope
and letter spacing. Jointly brainstorm connectives and conjunctions that could be used as alternatives to ‘so’. Model the use of
proofreading skills to check for spelling errors, continuity of tense and clarity of expression. Model the selection of events about a
topic rather than including as many events as possible.
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Writing
Procedure



Writing

Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

WESI.11
Begins to use letters to

spelling.

represent known words when

Early Stage 1
Context

As part of a Science and Technology unit,
‘Hot and cold’, the students engaged in a
‘design and make’ task. They were asked to
design and make a container to keep food
hot. This student dictated the steps that she
undertook to develop her container. Modelled
writing of a procedure had already taken
place.

WES1.9 creates a sequence of visual images to illustrate a
procedure

WES1.9 dictates a range of text types for adults to write, eg
observations, descriptions, opinions, recounts,
narratives, procedures

WES1.9 uses numbers to sequence steps

WESI.9 uses visuals to communicate ideas

Steps

WES1.9 recognises that texts can be produced using a range
of media

WES1.9 writes own name

WES1.10 copies grammatical patterns modelled by the
teacher

WES1.10 uses commands in each step, eg 1ake a container,
Cover the food

WES1.10 uses action verbs, eg take, use, make

A hja

1

. Take o contmner {73

2

2. Use some foil.

3

3. Make some pretend
foud.

4

4 Cover the food.

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7

Where to from here?

Jointly construct a heading or goal for the activity. Jointly construct a list of materials used in the activity. Focus on identifying and
organising the elements of text or the numbers that match each illustration.
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

The students had been involved in activities
around the initial sound ‘b’. One activity
involved blowing bubbles. During joint
construction, the class produced a procedure
of how to blow bubbles. In pairs, the students
taught each other how to blow bubbles and
then individually constructed a procedure
using the scaffold provided.

WES1.9
WES1.9
WES1.9
WES1.9
WES1.9

creates a sequence of visual images to illustrate a procedure

groups letters into words

uses charts and other classroom resources as models for own writing
uses some known words when writing sentences

uses visuals to illustrate actions

WES1.9 writes a few recognisable letters

WES1.9 writes some common words accurately

WESI.10 copies grammatical patterns modelled by the teacher

WES1.10 uses action verbs, eg get, put, blow

WES1.10 uses commands in each step, eg Get some mixture and a wand

WES1.10 uses numbers to sequence steps

WESI.10 usually uses correct word order in sentences

WESI.11 uses approximations and some conventional spelling

Teach Someone hOW "'0 b’OW bub“es

blow bubbles.

Draw Picfures to match.

Whrite instructions for how +o

P

R, N | 2

ywe

BN | g

VN
LT gdme

@)

e’

e M\RYCH Y

S0me, mixture
ZH: “hPidméMth&M?H———u
e wovd in e mixture .
ﬂs:emr:m—:\o\: + KA
Blow n e 2 Wand-

Links with other outcomes: Talking and Listening ES1.1; Reading ES1.7, 1.8

Where to from here?

Jointly construct a heading or goal for the activity. Jointly construct a list of materials needed. Model the use of adjectives to
describe the mixture, eg ‘soapy’. Model correct letter formation.



Writing Early Stage 1

Outcomes Context

WESLY ) WESL.11 The teacher read ‘How to Make Leaf
Engages in writing texts with Begins to use letters to . .

the intention of conveying an represent known words when Rubbings’ to the class and then provided the
idea or message. spelling. students with the scaffolding for a procedure.
WESI.10 WES1.12 The class had previously participated in the
Produces simple texts that Produces most lower-case and joint construction of a procedure and

show the emergence of the upper-case letters and uses completed this one as an independent
grammar and punctuation computer technology to begin truction. This is a first draft

needed to achieve the purpose to construct texts. construction. 1his 1s a Hrst dralt.

of the text.

WES1.9 lists the materials needed for a procedure WES1.10 uses commands, eg Put the paper on the leaf
WES1.10 usually uses correct word order in sentences WESI.10 usually uses capital letters at the beginning of

WES1.10 chooses words to label drawings and objects sentences

WES1.10 experiments with using full stops at the end of WESL 11 aiyre;[ll{lslgome common words accurately in own
sentences

WES1.10 uses action verbs, eg put, rub WESI.11 ;z;ee'?hf];;proxzmanons and some conventional
WES1.10 use adverbs and adverbial phrases to indicate when,

where, how efc WES1.11 uses groups of letters or symbols to represent words

you Wl” need

14 D

c¥ '\’ons
t

ProceJure
T The
e,
Ry The  orayons o
The PARY.

¢ Lov T The Fravpne-

You can also make rubbings with these Hwings:

She';il. '

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

Where to from here?

Model proofreading skills to check spelling. Use peer proofreading or check against classroom print. Ask the students to write a
procedure for their peers using the same format. Focus on a procedure that students could construct individually, not a whole-class
activity. Provide elements of text in a model and ask the students to supply the rest, eg eliminate imperatives (ie commands) and
subject-specific nouns.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

These students had participated in a joint
construction lesson on the use of an electric
pencil sharpener, suggesting the wording and
identifying commands to be used. In small
groups, the students then wrote a procedure
for using a manual sharpener. This is a first
draft.

WS1.9
WS1.9
WS1.9
WS1.9

WS1.10 indicates sequence in a procedure by using numbers

uses a heading to indicate the topic of a text
uses drawings to accompany texts where relevant
writes a single statement or short text

writes down basic procedures

eg if it does wobble you ...

WS1.11 spells words as they sound

WS1.10 uses action verbs, eg start, twist

WS1.10 uses commands, eg Hold the blunt pencil in one

hand
Name MCOIA L/
How, To Sharfen A Pencil.
| QSING o Fencf)  Skarfen
Shar &% Biunt  Ronce) iN 1 harnDandThe

2. ihthe UHhu

harnp.

3. Then  Pur The  Pengl N The hole:
g- ?/;'W’:ﬁ" The Pencil-
TR i+ out

6. if It Dus  wog) % SCE
7 i 11 DUuSernioR
Uoo & i+

£ [+ woblc

Jow, Syart uge
Y G

WS1.10 uses conditional clauses to indicate options in steps,

WS1.10 starts writing compound and complex sentences

WS1.11 writes letters for double consonants

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Where to from here?

Read a range of procedures to the students and highlight use of verbs at the beginning of each step. Model the use of capital
letters for each new step. Model proofreading skills and encourage peer proofreading to check for spelling errors. Model the use of
adverbs, eg ‘carefully put the pencil in’.



Writing
Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

This class had participated in modelled
writing and joint construction before Holly
chose to write the rules for playing Snakes
and Ladders. She then conferred with the
teacher, who assisted her in proofreading,
editing and correcting her piece of work in
readiness for publication.

WS1.9

WS1.10
WS1.10
WS1.10
WS1.10
WS1.10

writes down basic procedures WS1.10

indicates sequence in a procedure by using numbers

Starts writing compound and complex sentences WSI.11

uses action verbs, eg get, thrown

uses commands, eg get a board WS1.11

uses adverbial phrases to add information about

action, eg on top of a snake, to that number

Ws1.11

WS1.10 uses pronoun references

Ws1.11

Name

usually uses most common writing conventions, eg
spaces between words, lower-case and upper-case
letters, full stops

spells some words correctly and uses some Strategies
to spell unfamiliar words

attempts to spell by listening carefully to the sounds
in a word and trying to write them accurately and in
sequence

draws on knowledge of sight words when writing a
text

writes letters for double consonants

HaHu

1
F "

o board

on

L
S
L 4ot

ﬂumé’ers

6nak€5 wd
WI'HI
it

eZL 7lwo /’OC/TS and
J
7L/)€ 0//5¢ om

w eve

mal/e %r/(nuzz ;./“ i7 Jord s "
0 ﬂ /aﬁye ./Z”ol : ”ﬁ{mber
5- /}(' o /ﬂ UID ¢ // AO%][O”/)
o ] . and oy 4 ey

j wy ,]f /D Of a \Sm,/ge

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Where to from here?

Jointly construct a list of materials needed to play the game. Use adjectives to assist the student to develop a more precise
vocabulary, eg ‘a Snakes and Ladders board’ rather than ‘a board with numbers on it’. Model the use of capital letters to begin
each step. Model the use of precise vocabulary, eg ‘counters’ instead of ‘rocks’. Focus on pronoun—noun agreement, eg clarify the

pronoun ‘it’ in step 3, as it could refer to the counter or the dice.
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Writing Stage 2

Outcomes Context
WS2.9 WS2.11 Veronica had been participating in a ‘Livin
Drafts, revises, proofreads and Uses knowledge of . y P pating &
publishes well-structured texts letter—sound correspondences, things: Plants’ unit. After a lesson at the
that are more demanding in common letter patterns and a Royal Botanic Gardens Education Centre, she
terms of topic, audience and range of strategies to spell wrote a procedure on how to plant bean
written language features. familiar and unfamiliar words. . .
seeds, using a class model as a scaffold. This
Ws2.10 WSZJ? is the final draft.
Produces texts clearly, Uses joined letters when
effectively and accurately, writing in NSW Foundation
using the sentence structure, Style and demonstrates basic
grammatical features and desktop publishing skills on
punctuation conventions of the the computer.
text type.
WS2.9  sequences steps in a procedure WS2.10 uses action verbs, eg fill, make
WS2.9  shows evidence of careful revision, editing and WS2.10 uses adverbial phrases to give information about
proofreading in final draft actions, eg with your hand, in each hole
WS2.9  structures text types in appropriate stages WS2.10 uses command structure accurately
WS2.9  uses other texts as models for aspects of writing, WS2.10 lists materials needed for a procedure
such as text' organisatior, grouping of information WS2.11 draws on some spelling generalisations to spell
under headings
unknown words, eg uses some double letters
WS2.9  writes longer, more complex procedures correctly

WS2.10 indicates sequence by using numbers

Mol fo p/anf bean geeds

What Yyou need:

- pot or purmet

Soil

- Water

- bean Seced s

- labels or paddle pop sticks

- Waterproof penr

What you do:

I Fill the pot or punnat Wik seil
2- level Hie seil of V\eaﬂj With your hand
3. make three holes With Your finger in
the middle of the soil
& place one beor seed in each hole
8. cover the bean Seeds Witk soil

6. Warer the plant
7. put your name, dare and “Green Peans”
With the Water proofs pen:

Now You Can groW beon Seeds.

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

Where to from here?
Model the use of upper-case letters to begin each new step. Examine a range of procedural texts that include diagrams etc. Discuss
how these assist in developing meaning. Discuss the needs of the audience — additional information may be required, or steps

may require clarification, eg in step 7, what do you write on? Discuss the need for a final step, eg ‘Keep watering daily’, ‘Observe
daily’.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts cleatly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

After these students had investigated the
structure of bridges and discussed methods of
support and materials, they were required to
design and make a bridge. The structure and
grammar of a procedural text were revised.
Melanie then typed her procedure using a
word processor. This is a final draft.

WS2.9  demonstrates self-editing skills

WS2.9  shows evidence of careful revision, editing and

proofreading in final draft

WS2.9  structures text types in appropriate stages

WS2.9  writes longer, more complex procedures

WS2.10 uses action verbs, eg get, cut, stick

WS2.10 uses commands, eg Collect materials

WS2.10 uses numbers and conjunctions, eg then, to

sequence steps

WS2.10 lists materials needed for a procedure

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

spells many common words correctly

uses knowledge of familiar letter patterns when
attempting to spell unknown words

recognises simple conventions: space bar for spaces,
shift and caps lock for upper-case letters, tab

types, saves and prints a text
uses a computer to change the appearance of texts
uses capitals, spacing and punctuation

uses computer software programs to create and edit
texts

Melanie and Katelyns Super

Dupa Bridge.

Materials Needed.
1.plastic cups
2.wrapping paper
3.sticky tape
4.rice bubble box
5.cellophane
6.fishing line
7.glue

8.juice box

Steps to make the bridge.

1.Collect materials

2. Getrice bubble box and put

cellophane around it.

3.Then cut a juice box and stick it to
the box with wrapping paper wrapped

around it.

4.Then get the cups and stick them to

the box.

5.Then stick the juice box to the cups.
6.Then put fishing line on the rice
bubble box and then stick it to the

other side.

7. Now the bridge is finished.

Where to from here?

Model the use of adverbs and adverbial phrases or clauses to clarify instructions, eg ‘cut a juice box’ — where? and how?.
Demonstrate how diagrams can assist the reader to clarify each step. Model revision skills to check for meaning, eg scissors are
required but are not listed among the materials needed.
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Outcomes

WS3.9

Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

Aingslie had read Chapter 1 of N. Juster’s The
Phantom Tollbooth, in which Milo receives a
mystery package. The package turns out to be
a tollbooth. Ainslie wrote a procedure for
constructing a model of the tollbooth. She
then worked with another student, watching
her construct the tollbooth and noting where
her instructions were confusing or vague. She
then reworded her procedure for publication.
This is the final draft.

writing.
WS3.9  demonstrates good control over more complex and WS3.10 lists materials needed for a procedure
detailed subject matter WS3.10 uses commands, eg Hold sides
WS3.9  plans writing through discussion with others and by
making notes, lists or drawing diagrams W33.10 uses numbers to sequence steps
WS3.9  relates to audience using humour WS3.10 uses language features more characteristic of written
texts, eg long noun groups
Ws3.9 fg;ig;;‘%;a’;;f& charts, maps, graphs and illustrations WS3.11 uses visual and phonological strategies such as
recognition of common letter patterns and critical
WS3.9  writes more demanding procedures features of words
WS3.9  writes texts that include technical and abstract

vocabulary

(

&

YeNpIcE

TTc EASILY ASSEMBLED AT Home, FOR THOSE WHO HAVE - - -
C U NEVER TELED inv THE LANDS BEYom . - -

PA CONTAINS

1) one genuine tumpike follbooth to be

erected according  fo directions

111} e, premu-h‘anaou ngns)fv be usod

in a precautionary fa
Ossorfed  caing

s hion
for wuse In pcyiv tolls

o map up-to-date ano Careblutlos dracan ‘
by master m»fggmpl)eng,&picﬁry natura

and mon-made envirenmemts

I) oe book of rules and rp\yu/af/bnsz which

may nof be bent or broken

0L BOOT -

FOR. MILO- WHO
HAs PLENTY OF
TIME.

el are not quaruntead, buf i nct pertectly satisfict,

your wastad fime witl ke refinded.
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Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6

Where to from here?

Encourage the student to integrate complex and technical vocabulary into texts. Indicate the ways in which adverbs or adverbial
phrases and clauses could add detail and depth. Encourage the use of supporting detail, eg warning, conditions. Jointly develop the
features of NSW Foundation Style, particularly slope, formation and joined letters.
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Writing
Information
Report



Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1
Context

Kristi had first-hand experience of chickens in
the classroom for a week before being asked
to write answers to the questions on her
worksheet. She then wrote the answers to
the questions and read them to the teacher,
who scribed the sentence for her. This text is
not yet an information report, it is an
observation, but the context is such that it
will assist the student to write an information
report in the future.

WES1.9

makes written observations

WES1.9
WES1.9
WES1.10
WESI1.10
WESI.11

The

records observations

writes a few recognisable letters

writes a simple sentence, ie a sentence with one clause
writes a statement (a sentence giving information)

uses groups of letters or symbols to represent words

Look carcfu”y ot the chickens in our classroom.

Fed how soft and ﬂuf@ fhey are.
Woatch what they do.
Do Huy drink’ Do Huy eat? Do Hny p/ay?

Write about the chickens and draw them.

Then "‘OSP\C'
"Gra+ngci gg o -
“S% )

(Don'tforget the full stop at the end of the sentence. )

wos  playing  with the

kids. ( SCr//'o/ea/ bﬂ o teacker)

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

Where to from here?

Build knowledge of subject matter through shared reading, viewing appropriate videos. Use focus questions to guide the selection
of information, eg ‘What do the chickens look like?’. Focus on the use of simple present tense in reports. Focus on sentence

beginnings, eg ‘Chickens are ...".
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that

show the emergence of the
grammar and punctuation

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

The students had observed ducklings in the
classroom for a week before being asked to
write. The students were involved in a range
of activities to develop understandings about
ducklings. This text is an observation that the
student wrote and read to his teacher, who
then scribed it for him. The single descriptive

needed to achieve the purpose
of the text. sentence uses a relating verb. Through
modelling and joint construction activities, the
students can use relating verbs to write more
descriptive sentences about the topic. The
sentences can then be organised into a more

developed information report.

WES1.9  makes written observations WES1.10 usually uses capital letters at the beginning of

. . . sentences
WES1.9  writes basic descriptions

WESLO  writes own name WESI.10 usually uses correct word order in sentences

. . WESI.1 rites a simpl tence, i ntence with on
WES1.9  writes some common words accurately without S1.10  writes a simple sentence, ie a sentence with one

; clause
copying
WESL.10 experiments with using full stops at the end of WESI1.10 writes a statement (a sentence giving information)
sentences WESI.11 uses approximations and some conventional

WESI.11 says the beginning and ending sounds of spoken spelling
words, eg ‘sit’ ends with ‘t’ WESI.11 uses groups of letters or symbols to represent

words

LOO’( G"' +h€ Juc“ing in your classroom.

Talk about: *what it looks like
*what it feels like
*what it does.

T he d cbf\ .
b0 Q0 w&‘\'- 0~

Jorden

The duck had b\g,omnge feek.
Write about the Juc’zlin_q.

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

Where to from here?

Jointly construct an opening statement, eg ‘Ducklings are baby ducks. They are birds’. Focus on the use of simple present tense,
eg ‘Ducks have ...". Build knowledge of subject matter through shared reading, viewing appropriate videos. Use focus questions to
guide the selection of information. Jointly construct two more descriptive sentences to answer the questions: What does it do?
What does it look like? Brainstorm some describing words (adjectives) to describe how the duck feels, eg ‘soft’, fluffy.
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

The class had been involved in a unit on
‘Animals’, had explored both factual and
literary texts, and had been to the zoo. Harry
was asked to draw a picture of his favourite
animal and to write and share information he
knew about the animal. He then read it to a
parent helper, who scribed it for him before

of the text. he read to the class. This text is an embryonic
information report. The report could be
developed through modelling and joint

construction activities. This is a first draft.

WES1.9  groups letters into words WES1.10 experiments with using full stops at the end of

. . . sentences
WES1.9  writes basic descriptions

. WESI1.10 writes some simple sentences, ie sentences with
WES1.9  writes own name one clause
WESL.10 usually uses correct word order in sentences WESI1.10 writes statements (Sentences giving information)

WES1.10 uses simple present tense WESL.11 uses approximations

Ti1gers

NameHml”ti-

TRt

They eat  yabbils.

neg

meat

. the |t
f

They ¢a
‘ LSBQVC 54 (1 Pe

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.7, 1.8

Where to from here?

Jointly construct an opening statement, eg ‘Tigers are ...". Build knowledge of subject matter through shared reading, viewing
videos etc. Use focus questions to help the students to select appropriate information, eg ‘Where do tigers live?’, ‘How big are
they?’ Possibly look at bundling similar information together and even model the use of subheadings, eg ‘Food’, ‘Appearance’.
Brainstorm what else people might want to know about tigers and how they could find this information.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar

Stage 1

Context

The students had read literary and factual
texts about ducks, and had made a model of
a duck. Graham wrote this information report
individually, after being involved in joint

for known readers. words. construction activities. This is a final draft.
WS1.10 WS1.12
Produces texts using the basic Produces texts using letters of

grammatical features and
punctuation conventions of the

text type.

consistent size and slope in
NSW Foundation Style and
using computer technology.

WS1.9

WS1.9

WS1.10
WS1.10
WS1.10
WS1.10
WS1.10
WS1.10
WS1.10
WS1.11

uses a heading to indicate the topic of a text

writes elementary descriptions of familiar people and things

uses adjectives to provide more information about nouns, eg flat bills, webbed feet

uses pronoun references

uses relating verbs to describe and classify in information reports

uses simple present tense

uses statements (sentences giving information)

usually uses most common writing conventions, eg spaces between words, lower-case and capital letters, full stops
writes two simple sentences, ie each sentence has one clause

spells some more familiar words

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.7, 1.8

Where to from here?

Through modelling and joint construction, develop an opening classifying statement, eg ‘Ducks are birds’. Build knowledge of
subject matter through a variety of resources. Use subheadings, eg ‘Appearance’, ‘Food’, ‘Behaviour’. Ask the students to use

visuals to

enhance information, eg a drawing or photograph of a duck.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the
text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

After activities involving the joint
construction of information reports, the
students selected an animal to research and
used a pro forma to organise their
information. The students used the
information in the pro forma to
independently construct an information
report. This is a first draft.

constructs elementary descriptive information

uses a pro forma to select and organise information

includes information about location, movement,

WS1.9
reports
WS1.9
WS1.9  writes a single statement or short text
WS1.10
appearance, reproduction
WS1.10  uses action verbs to write about behaviour
WS1.10  uses simple present tense
WS1.10

grey, brownish

uses adjectives to describe a shark’s appearance, eg

WS1.10
WS1.10

WS1.10
WS1.11

uses technical language, eg reproduce

uses the noun group ‘the shark’ to generalise about
all sharks

writes a classifying statement in the first sentence

draws on knowledge of common letter patterns
and letter-sound correspondences when writing a
text

WES1.12 forms most lower-case and some upper-case letters
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Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

Where to from here?

Model the use of generalised statements, eg ‘Some sharks are grey’ instead of ‘A shark looks grey’. Focus on pronoun matching, eg
‘They move with their fins’. Model how to link the topic to the relevant information, eg ‘Sharks reproduce by laying eggs’. Model
the use of subheadings to organise information. Focus on building more detailed knowledge of subject matter. Note attempt at
spelling and model spelling strategies. Model proofreading skills to check for spelling and punctuation. Provide opportunities for
handwritting practice for the development of layout and presentation skills.
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Writing

Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

WSI1.11
and letter—sound

of strategies to spell familiar
words.

WS1.12
consistent size and slope in

NSW Foundation Style and
using computer technology.

Uses knowledge of sight words

correspondences and a variety

Produces texts using letters of

Stage 1

Context

After activities involving the joint
construction of information reports, the
students selected an animal to research and
used a pro forma to organise their
information. The students used the
information in the pro forma to
independently construct an information
report. This is a first draft.

WS1.9
WS1.10
WS1.10

WS1.10

WS1.10

WS1.10
WS1.10

WS1.10
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a gessrq OT—Deriod Og ]Oh»l@b dggS)

uses a pro forma to select and organise information
Starts writing compound sentences

uses adjectives to provide more information about
nouns, eg orange and white body

uses different noun groups to generalise, eg A
Siberian tiger, Siberian tigers

uses technical language, eg mammal, gestation
period

uses simple present tense

uses a classifying adjective with a noun, eg Siberian
tiger

uses action verbs to write about behaviour and
breeding habits

WS1.10

WS1.10

WS1.11

WS1.11

Ws1.12

usually uses most common writing conventions, eg
spaces between words, lower-case and upper-case
letters, full stops

writes a classifying statement in the first sentence

reads own writing aloud and makes some
corrections to clarify meaning

spells some words correctly and uses some strategies
to spell unfamiliar words

tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing

Cu S are born
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to four blind
S oﬁ'&érdeh ard

Crom Hneir mather who rq‘jz y lecnes
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Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

Where to from here?

Model the use of relating verbs, eg ‘Siberian tigers are found ...’

instead of ‘You can find ...

’. Develop those sections with minimal

information, eg ‘Food’ and ‘Movement’, by using resources with more detailed information (What type of meat is eaten? How is
the food obtained?). Model how to group the information into paragraphs or under subheadings. Encourage the student to add a
drawing or photograph to enhance presentation.
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Writing

Stage 2

Outcomes Context
WS2.9 WS2.11 The students were involved in a HSIE unit
Drafts, revises, proofreads and Uses knowledge of . . . , s R
publishes well-structured texts letter—sound correspondences, Australian animals’. They initially participated in
that are more demanding in common letter patterns and a the deconstruction of a text, looking at the
terms of topic, audience and range of strategies to spell structure and language features of an information
written language features. familiar and unfamiliar words. . . . .
report. Joint construction of an information
Ws2.10 Ws2.12 report on the kookaburra then took place. The
Produces texts clearly, Uses joined letters when tudents th d inf tion sheets q
effectively and accurately, writing in NSW Foundation studen €n used Iniorma gn shee i prepare
using the sentence structure, Style and demonstrates basic by the teacher and recorded information on a
grammatical features and desktop publishing skills on matrix. In groups, they followed the same
gg(rictt;:enon conventions of the the computer. procedures to write an information report on
another Australian bird. This is a first draft.

WS2.9  combines ideas in writing WS2.9  writes information reports that include information
WS2.9  demonstrates selfediting skills about different parts of things and their components
WS2.9  researches specific topics to write about W52.10 uses a compound sentence
WS2.9  uses other texts as models for aspects of writing WS2.10 writes a classifying statement in the first sentence

such as text organisation, grouping of information WS2.10 uses a relating verb to relate pelicans to native

under headings Australian birds
WS2.9  understands and creates notes for relevant writing WS2.10 uses action verbs to write about behaviour

purposes WS2.10 uses simple present tense
WS2.9  writes fuller descriptions of people, animals, objects,

W52.9

W52.9

places WS2.10

writes more extended descriptions of each feature in

an information report Ws2.11

writes on both familiar and researched topics

nﬂC P elican
The pelican 15 a native Austalian bicd The pelicans body

colours are white and black-1s beak can hold thvae imes more foul
tnan 145 Staunach can. ttsfestavevely strany. s wings afe  blck. lts
Size 15 190 cingdal [ The pelicans Foad i< fFisherabsshellfis e Py s,

s epusane White. Flays 4 or tnvee on 4opo € bish- Heskills ave fers fand
smart-Weall is grunds. The pelicans tives inany lafg e areas oFwter

which_is.heal” Food Sueh 45 fishy Tabs they canbe. seen locKing Ivigrus
and ey usually Oy inavshupe.theis pradiate’s are (4bbish, wadte.
numans and Fishing Moo kS

uses adjectives to describe appearance and qualities,
eg white, black, strong

uses knowledge of familiar letter patterns when
attempting to spell unknown words

Ewanpilton

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.5, 2.6, 2.8

Where to from here?
Model how to write topic sentences and then elaborate by using detailed descriptions. Model paragraphing skills by using headings
and subheadings to organise information. Use general pronouns to refer to the pelicans and a variety of sentence beginnings, eg

‘They’, ‘Pelicans’, ‘Their’.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing Stage 2

Context

WS2.11

After referring to a range of factual texts on
Uses knowledge of & 8

letter—sound correspondences, spiders, the students brainstormed ideas
common letter patterns and a about spiders and categorised this information
range of strategies to spell into appropriate headings on a class pro
familiar and unfamiliar words.

forma. Scott referred to the class pro forma to
Ws2.12 organise his information while writing a

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

report. This is a final draft.

WS2.9  arranges subject matter into paragraphs WS2.10 uses plural noun groups, eg most spiders, all spiders,

WS2.9  chooses when to write subjectively or objectively

WS2.9  writes fuller descriptions of people, animals, objects,

places

WS2.9  writes information reports that include information WS2.10
about different parts of things and their components ’

WS2.9  writes more extended descriptions of each feature in WS2.10

an information report

WS2.10 combines clauses by using ‘and’ to construct

compound sentences

WS2.10 uses action verbs to write about behaviour

to generalise about spiders

WS2.10 uses relating verbs, eg have, to relate parts of a
sentence, eg Most spiders have eight legs and eight
eyes

uses ‘spiders’ as theme (beginning focus of clause) in
many sentences

uses simple present tense
WS2.10 uses technical language, eg spinnerets

WS2.12 uses computer software programs to create and edit
texts

=S Spiders

Spiders come in all sizee, some

Most spiders have eight legs and eight eyes.
They have a spinnerets on their back to help

them spin webs. They have two sharp fangs. some
have a red back

All spiders hunt for food and some of them
catch it in their web. They catch fliee in their
web and suck their blood. When a spider catches
something it always wrape it up and puts it on
ite web. It takes at least one hour to spin a web.
They spin their web with silk Daddy long leg
spiders kill red back spiders.

Spiders live in webs, they like dark places.
They live in trees, and they can live under
bridges. They live in bushy places, some live in
tunnels | in the ground and some have trap doors.
Some live in windowsills.

Funnel webs are the worlds most dangerous
spiders , but Daddy long legs have the deadliest
venom but they can't use it because they’re fangs
aren't long enough. ‘ V)

~

’ "

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.8

Where to from here?

Model writing a general statement that defines and classifies spiders. Develop this student’s information/research skills and check
for accuracy, eg ‘Spiders live in webs’ could be changed to ‘Some spiders live in webs, some live in the ground’. Encourage the

use of illustrations and diagrams

, eg labelling the body parts of a spider.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts cleatly, effectively

and accurately, using the
sentence structure, grammatical
features and punctuation
conventions of the text type.

Writing

WS2.11
Uses knowledge of

letter—sound correspondences,

common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

The students participated in activities to assist
them in gaining information from factual
texts and to develop field knowledge. They
also explored the use of graphics. Sophie
developed this report over time and published
it using computer software. This is a final
draft.

Ws2.10

WS2.10
purpose

Ws2.10
Ws2.10
W52.10

builds detailed knowledge of subject matter

uses a variety of clause types, eg reason, time,

uses action verbs to write about koalas’ behaviour
uses compound and complex sentences

uses correct punctuation in published version of own

writing: capital letters, full stops, question marks and

commas
Ws2.10
Ws2.10

uses diagrams [not shown with this text]

uses ‘Koalas’ as the theme (beginning focus of clause)

in many sentences, thus focusing the reader’s

attention on the subject

Ws2.10

Ws2.10

uses relating verbs to relate parts of clause, eg The
koala / is / a mammal

uses simple cause—effect relationships, eg Koalas live

in high branches of eucalyptus trees because there are

more leaves there
Ws2.10

uses simple present tense in factual texts such as

information reports and procedures

Ws2.10
Ws2.10

uses subheadings to organise information

uses technical language and gives meaning, eg

marsupials, herbivores, spinnerets

wSs2.10
mammal, marsupial

Ws2.10

Ws2.10
Ws2.11

uses more detailed taxonomic classification, eg koala,

uses noun groups to build information, eg small furry
tree dwelling animals

uses word families to build subject matter

uses knowledge of familiar letter patterns when

attempting to spell unknown words

Ws2.12

Ws2.12
texts

types, saves and prints a text

uses computer software programs to create and edit

The koala is a mammal. They are part ot a special group called marsupials.
Marsupials breathe with lungs, are warm blooded, have live babies and have
fur or hair somewhere on their bodies. The koala has no close relatives. The
koala's name means ' an animal that does not drink’ which comes from the
Aboriginal language. The koala is not a bear although it looks like one.
Appearance.

Koalas are small furry tree dwelling animals.

Koalas may look like a bear but it is not one. Koalas are similar to the
possum. However, the koala has a shorter tail than the possum.

Koalas have a pouch to feed its young not only, they use their pouch to stop
their baby from falling out. Koalas feet are small compared to the kangaroos
feet which are big. Koalas have sharp claws and are used for climbing trees.
Feeding

Koalas are herbivores that means they eat plants. They suck the moisture
from the eucalyptus trees and suck the moisture from the leaves ( see
diagram 1)

Koalas eat mainly at night because at night there is more moisture in the
eucalvptus leaves than there is in the day.

Habitat

Koalas live in bushland areas of eastern Australia. They can hive in hot,
warm or cold places in eastern Australai. ( see right top)

Koalas live in high branches of eucalvptus trees because there are more
leaves there. ( sec diagram 2}

Reproduction

Koalas are marsupials that meana they have bahigs in their pouch. { 2ee
diagram 1)

Baby koalas are bom blind also they are born with fur. ( see diagram 2)
The kangaroo and the koala are comparable with each other because they
stay in their mother’s pouch tor eight months.

Koalas can feed themselves at about nine months. For example, they suck
cucalyptus leaves. ( see diagram 4)

Koalas are pregnant for 25 - 35 days. Moreover, they have one baby at a
time ( see diagram 3)

Links with other outcomes: Talking and Listening S2.1, 2.2; Reading S2.5, 2.6, 2.8

Where to from here?

Model how to set out a bibliography to list resources used in finding information. Encourage editing and proofreading to check
that nouns and pronouns match, eg ‘Koalas ... they ...” (not ‘it’), and that all meanings are clear. Explore more complex fields or
topics. Model how to develop an index and/or glossary to assist the reader. Focus on extended information reports where more
than one part of taxonomy of information is dealt with, eg wallabies or kangaroos as well as koalas. Focus on the use of title.
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The class participated in a variety of activities
to support them in gaining information from a
variety of sources. They then participated in
several joint constructions and conferences
with the teacher before independently
constructing their own information report.

records information from a variety of sources before

writes texts that include technical and abstract

writes lengthy information reports with increased

writes paragraphs that contain a main idea and

uses a classifying statement in the first sentence, eg

WS3.9
writing when necessary
WS3.9
vocabulary, eg financial and insurance centres,
economy
WS3.9
technicality
WS3.9
elaboration of the main idea
WS3.10
London is the capital of the United Kingdom
WS3.10

uses London as theme (beginning focus of clause) in

sentences in the first paragraph

WS3.10

WS3.10

WS3.10
Ws3.11
Ws3.11

WSs3.12
Ws3.12

uses places in London as the theme in the last
paragraph

uses relating verbs to relate parts of sentence, eg
London is the capital of the United Kingdom

uses simple present tense
uses knowledge of base words to write new words

uses visual and phonological strategies such as
recognition of common letter patterns and critical
features of words

uses a variety of print and script styles for effect

uses word processing programs to design
school/class newspaper, importing graphics and
written texts from a range of sources

A Reponrt About London.
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Rogal Family

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?

Encourage the use of maps, photographs, illustrations to enhance the written text. Model the use of bibliography to acknowledge
sources of information. Include extra details where necessary, eg the text refers to ‘the Thames’ but the reader does not
necessarily know that this refers to a river. Explore the use of varied and more sophisticated connectives. Model the use of
subheadings to gather data so that the report is longer and more detailed.
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Outcomes

WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The students had been engaged in a unit of
work on ‘Australia’s Pacific neighbours’. They
had been involved in joint construction
activities and were asked to research a
country using a framework of questions for
an independent construction of an
information report.

WS3.9  organises text with subheadings

WS3.9  writes detailed descriptions

WS3.9  writes lengthy information reports with increased

technicality

WS3.9  writes paragraphs that contain a main idea and
elaboration of the main idea

WS3.10 uses evaluative language, eg destructive, benefit

WS3.10 uses relating verbs to relate parts of clause, eg Papua
New Guinea is a very rugged country

WS3.10 uses noun groups to build descriptions, eg very

uses Papua New Guinea as the theme (beginning
focus) in many clauses

uses word chains and word nets to build subject
matter

spells needed words correctly with effective
Strategies for attempting and checking unknown
words

uses a variety of print and script styles for effect

uses word processing program

rugged country, swamp-like land, immensely thick
forests

Papua New Guinea

Location

Pcpuc New guinec is situated just above Australia, a few kilomeires south of the equator. It is the end of a long sfring
of islands frailing down from Thailand. Papua New Guinega consists of the eastern haif of the island of New Guinea as

well as a number of small isiands surrounding the mainiand. The western half of the island is Irian Jaya, which belongs to
Indonesia.

Papua New Guinea is surrounded by the Coral Seq, the Solomon Sea and the Bismarck Sea.
Landforms

nguc New Guinea is a very rugged country with parts that have just recently been visited by outsiders. The country is
divided info north and south by a central range of mountains that is 2,400 km tong,

The largest rivers flowing south are the Fly as well as the Purari and the largest rivers flowing north are the Sepik and the
Ramu. The Sepik river is 1800 kilometres long. The rivers are @ means of transport and communications.

Orj the coast there is swamp-like land formed by a deita of streams. Towards the foothills there are smail plains of rich
soil, then there are the rugged mountain siopes covered in immensely thick forest to the snowcapped peaks.

There are still o few live voicanoes on the north coast of New Britain, the largest island in Papua New Guinea. The
reason for the large number of volcanoes is that Papua New Guinea is on the Ring of Fire which is where two
continental piates (the Pacific and the Australian) are pushing together forcing up the land which creates a great
amount of pressure underneath them. Voicanoes may be very destructive but they are also of benefit, for often they
bring up rich pumice soil from deep down and spread it over the land.

Climate

Papua New Guinea is hot, humid and wet nearly all year round in some places but in other piaces there are very
distinct changes of wet and dry seasons.

The driest piace in New Guinea is Port Moresby (the capital) which receives only 1000mm annually whereas other areas
like the south coast of New Britain and Bouggainville Island which can receive up to 9000 millimetres annually.

The coastal temperature varies from 25-30 degrees whereas in the highlands it gets so cold that ice forms on some of
the highest peaks.

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?

Model how to use maps and diagrams and refer to them in the text, eg ‘See Diagram 1’. Model how to set out a bibliography to
list resources used in finding information. Develop extended reports about a group of countries, cities etc. Focus on additional

stages, eg Industry, Agriculture.
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Outcomes

WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The students had participated in joint
construction activities about reptiles and used
matrices and other scaffolds to gain
information from factual texts. The students
used a scaffold when producing their own
independent text. The information reports
were used in a class book on reptiles. This is
a final draft.

WS3.9  classifies and subclassifies crocodiles

WS3.9  evidence of research, eg crocodiles are the oldest
living reptiles

WS3.9  plans writing through discussion with others

WS3.9  writes detailed descriptions using noun groups, eg
thick skin, a row of sharp gleaming teeth

WS3.9  writes lengthy information reports with increased
technicality

WS3.10 uses correct punctuation when drafting and
publishing, eg commas, apostrophes, exclamation
marks

CROCODILES

WS3.10
WS3.10
Ws3.11

Ws3.11

WSs3.12
Ws3.12

uses different types of verbs, eg action, relating
uses words that connect ideas

consistently makes informed attempts at spelling
using a multistrategy approach

spells needed words correctly with effective
Strategies for attempting and checking unknown
words

uses a variety of print and script styles for effect

uses computer software programs and associated
hardware to format a variety of texts

Crocodilia is the group that consists of crocodiles and alligators. Crocodilians are the oldest
living reptilcs, dating back to 180,000,000 yrs. ago. They are the closest living relatives of
Dinosaurs. The crocodilians are now becoming extinet.

There are two major groups of crocodiles: Estuarine which live in estuaries (where the river
meets the sea) and Fresh-water which is only found in Australia.

Description

The crocodile’s color is mainly brown, black and grey.

Crocodiles have a thick skin which is very tough. The crocodile has a long snout, unlike the
alligator which has a short snout. In its mouth is a row of sharp gleaming teeth.

The one thing that makes a ¢rocodile a crocodile is its long tail. Crocodiles have an amazing
connection with dinosaurs. The crocodile has a series of abdominal ribs below its skin. Some
dinosaurs also had abdominal ribs below their skin to protect their belly,

The male crocodile grows bigger than the female crocodile. The Estuarine crocodile is the
largest in the world. It grows more than eight metres long, whereas the Fresh-water crocodile
grows only dbout 2 metres long.

Behaviour

A crocodile’s meal is a combination of snakes, frogs, turtles, crabs, fish, birds, small reptiles.
The Esmarine crocadile sometimes eats big meals such as pigs, kangaroos, and cattle. They
even eat humans and sometimes each other (they are cannibals}).

All crocodiles have predators. Lions, leopards or even an angry hippopotamus will kill an adult
crocodile, Some birds even eat the crocodiles’ young e.g the Golath Heron. Invadors of the
nest are the lace-monitors, pigs, mengooses and other small animals. Men also kill them for
their valuable skin and meat.

Most crocodiles live along a river bank-and spend most of their time in the water. One amazing
fact is that crocodiles do not swim by paddling with its feet it actually uses its tail to swim.

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?

Proofread for sexist language, eg change ‘men’ to ‘humans’. Model the use of a bibliography and glossary of technical terms.
Include sketches, diagrams or photographs to enhance presentation. Focus on noun—pronoun agreement, eg last sentence. Focus
on organising information clearly under subheadings. Focus on extending scope of information, eg reproduction. Focus on
whether evaluative language is appropriate in report, eg ‘amazing fact’.
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Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

The students had constructed models of
machines using environmental materials.
They were asked to describe how part of the
machine worked. Using charts and factual
texts with a parent helper, Alison wrote
several sentences describing how her camera
works. She then read it to her teacher, who
scribed it for her. This text is not yet an
explanation but the context is such that it
will assist students to write an explanation in
the future. Through modelling and joint
construction activities, students can write
sentences that can be sequenced into an
explanation of how a machine works.

WES1.9  makes written observations WES1.10 usually uses capital letters at the beginning of

WES1.9  uses some known words when writing sentences sentences

WESI.10 experiments with using full stops at the end of WESI1.10 writes statements (sentences giving information)
sentences WESI1.10 constructs brief explanation sequence

WESI.10 uses adverbs and adverbial phrases to indicate WESI.11 uses approximations and some conventional
when, where, how etc, eg in and out spelling

WESI.10 uses complex sentence with causal conjunction to WES1.11 uses groups of letters or symbols to represent
construct cause and effect relationship, eg if it words
pops right out the picture comes out WESI.11 spells some common words accurately in own

WES1.10 uses simple present and past tense writing, eg camera

WES1.10 usually uses accurate word order in sentence WES1.12 forms most lower-case and some upper-case letters

POP 1 qpy
(it O& ”QPIF%

duve comes out.
Avson

Cns \3?

T wade o camera. The lens can ypop in and out if i pops riﬁh’( out the pi

Where to from here?

Continue to engage in hands-on activities such as making models and drawing diagrams to explain how things work. Ask students
to explain orally to teacher or peers how the model works. Focus on words that indicate time sequence, eg ‘First press this button,
then move this ...". Jointly construct a question about what is to be explained, eg ‘How do cameras work?’.

138



Writing

Outcomes

WES1.9 WESI.11

Engages in writing texts with Begins to use letters to

the intention of conveying an represent known words when
idea or message. spelling

WES1.10 WES1.12

Produces simple texts that Produces most lower-case and
show the emergence of the upper-case letters and uses
grammar and punctuation computer technology to begin

needed to achieve the purpose to construct texts.
of the text.

Early Stage 1

Context

Jonathon constructed a model and described
how parts of the machine worked. This text
is not yet an explanation but the context is
such that it will assist students to write an
explanation in the future. Through modelling
and joint construction activities, students can
write sentences that can be sequenced into
an explanation of how their model works.
This is a first draft, scribed by the teacher.

WES1.9  groups letters into words

WES1.9  uses some known words when writing sentences

WES1.9  writes statements that give information

WES1.9  writes some common words accurately without
copying

WES1.10 experiments with using full stops at the end of
sentences

WES1.10 usually uses capital letters at the beginning of
sentences

WESI.10 usually uses correct word order in sentence

WESI1.10 writes compound sentence, eg you open and close

TL}@ IRG .

WES1.10

WESI.11

WESI.11

WESI.11

writes simple sentences, ie sentence with one
clause

uses approximations and some conventional
spelling

uses groups of letters or symbols to represent
words

spells some common words accurately in own
writing

WES1.12 forms most lower-case and some upper-case letters

WESI.12

holds writing implements in a way that allows
them to make marks on the page

QDS TO COv

1 made a whirrer snipper. The screw holds the blades kﬁe\‘nef. Nou open and close the blades

Yo cut the grass.
Jonathon

Links with other outcomes: Talking and Listening ES1.1, 1.2, 1.3; Reading ES1.7, 1.8

Where to from here?

Jointly construct a general statement, eg ‘A whipper snipper is a machine used to trim the grass’. Model proofreading strategies to
check for spelling. Also encourage peer proofreading and use of classroom print. Model the use of time conjunctions, eg when you
open and close the blades they will cut the grass. Ask students to explain orally how the machine works to clarify meaning.
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Writing Stage 1

Outcomes Context
WS1.9 WSI1.11 RIS I
Plans, reviews and produces a Uses knowledge of sight words Wlthm a "Transport umt', students had to
small range of simple literary and letter—sound talk, listen, read then write about how a
and factual texts for a variety correspondences and a variety steam engine works. This text was started in
of purposes on familiar topics of strategies to spell familiar a small-group situation and finalised as an
for known readers. words. ST .

individual activity.
WS1.10 WS1.12
Produces texts using the basic Produces texts using letters of This text is a semantic map that, with
grammatical features and consistent size and slope in assistance, the student can redraft into a
punctuation conventions of the N$W Foundation Style and sequenced explanation. This is a first draft.
text type. using computer technology.

WS1.9  asks questions about a phenomenon, eg How does a ~ WS1.10 experiments with other punctuation marks: commas,

Steam engine work? quotation marks, question marks
WS1.9  builds explanation sequence with flow chart WS1.10 uses action verbs, eg move, steers, pushes
WS1.9  uses a framework to make notes, eg matrix, flow WS1.11 spells some more familiar words

chart, semantic map WS1.11 draws on knowledge of common letter patterns and

WS1.9  uses heading to indicate the topic of text letter-sound correspondences when writing a text

WS1.9  outlines components of something as a first step in WS1.11 writes letters for double vowels, as in seed, dead
writing an explanation of how something works

WS1.12 forms most letters of the alphabet correctly

The J

niver !
nd p

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.5, 1.6, 1.7, 1.8

Where to from here?

Jointly construct an opening statement. Model classifying similar pieces of information, eg how a steam engine is powered, uses of
steam engines. Model how to sequence information in order to use conjunctions that show time and cause and effect. Help the
student to identify the sentences and phrases that actually explain how the machine works and those that provide extra
information.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

The students were involved in a unit of work
that required them to gain information from
factual sources. They were shown how to use
the table of contents, index, headings and key
words to find relevant information. They then
organised their information under the
headings they had brainstormed in small
groups. This is a final draft.

Ws2.9
Ws2.9
W52.9

question identifies phenomenon to be explained
researches specific topics to write about

writes short sequential and causal explanations using

the time conjunction ‘when’ and the action verb

‘cause’
WSs2.10
WSs2.10

uses action verbs, eg comes, Settles, form, stick

uses correct punctuation in published version of own

writing: upper-case letters, full stops, question marks

and commas
Ws2.10

uses simple present tense in factual texts

Ws2.10

Ws2.11
Ws2.12

Ws2.12
Ws2.12

Ws2.12
Ws2.12

uses word families to build information about subject
matter, eg rock crystal, volcano, lava, mineral atoms

spells many common words correctly in own writing

recognises simple conventions, eg space bar for
spaces, shift and caps lock for upper-case letters, tab

types, saves and prints a text

uses computer software programs to create and edit
texts

uses technical language, eg crystallisation

uses upper-case, spacing and punctuation

A rock crystal is formed by a volcano. The lava from the volcano
comes down through the valleys tumbling rocks and minerals to a flat
plece of land, When the lava settles, some mineral stoms form
together and stick. The atoms sticking together cause crystallisation. It's
sort of like a slow working chemical reaction.

There can also be other kinds of natural crystals such as snowflakes and ice

crystals,

How do they get different colours?
The resson why crystals have different colours is because of the
chemicals. In the process of being made chemicals tint the atoms of

the crystal

¥Yhy do_crystals erow in different shapes?

Ceystals grow in different shapes because of their atoms.

The atoms are sort of magnetized to one another. They stick
and form a whole, then the process keeps continuing until the
stoms form a crystal.

Links with other outcomes: Talking and Listening S2.1; Reading S2.5, 2.6, 2.8

Where to from here?

Jointly construct a general statement about a phenomenon. Suggest the use of labelled diagrams and illustrations to support the
written text. Model alternatives to ‘sort of’, eg ‘It is similar to a slow-working chemical reaction’. Focus on choice of theme
(beginning focus of clause) as a means for creating a smooth flow of information in the text.
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The class had been researching floods and
their common causes. In groups and using
specific questions, the students researched
the topic using factual texts. The structure of
explanations had been discussed and the
students had taken part in joint constructions.
This is a first draft.

Uses knowledge of sentence
structure, grammar and
punctuation to edit own

writing.
WSs3.9 demqnsz‘rate_s good control over more complex and How olo I 6000(/ occur 7
detailed subject matter I/KOOO(SOCCOU/ n Almoct 6V9}’g PO”/{— gf
WS3.9  provides a causal explanation the ear th. T, COI me (n an kmd , motss, Ve
WS3.9  records information from a variety of sources thf/@ or Mo S Théﬂ[ g{ /}/‘y
before writing when necessary J e an 10 0501: 60
e oo com o 1 a Cause by Nertual or
WS3.9  rereads work during writing to maintain sequence h 17 [ ?f e n [
and check meaning, changing words and phrases MI’YIOI ‘b%e 91}’ 65(2’21 = 05”,]90'9 ‘0/0 ]g/ f'agg,s
or checking for errors. O‘!A I ?/
2
WS3.9  uses action verbs, eg ‘cause’ to construct COI(ASH’]g
cause-elfec F(osh Flogd 5 one of the popu lar gne.
WS3.9  uses ‘Floods’ as a theme (beginning focus of HQO{V ,,ams use rivers 0 SUY (m[j
clause) in a topic sentence V!S@ ﬂO(/ overTlow . /VIC?S‘(f Tmsh f
WS3.9  writes pgragraphs tha{ contain a main idea and occur Ol\'lf(\m()(,{ a; Nous areos Th@ﬁ Of S50
elaboration of the main idea oCCur 1N Qé&@
WS3.9  writes texts that includes technical and abstract Flood, co L( Lol 6 s COUse hu mon,
vocabulary Lk © cuttimg, oﬁv %ofe%t on 75/7
WS3.10 uses conjunctions and connectives to connect frg@5 be@h C(/{ PéOpé@\ /] soil,
» 0
e hos no%@”ﬁéo hd/{?ﬁ W n‘h When f/ve W@afﬁQV
WS3.10 uses correct punctuation when drafting and F OIm @ Wa r WOshH Sol to h@ river
publishing: commas, apostrophes, exclamation h@ '//VQ(" ngff ow amoz ol
e o BM/J (/f:n vroacls houses eindl fﬂCﬁV es
.10 uses simple cause—effect relationships COMLOC ﬁsp CCMS@ 1:(006( A b(/fl/ m% 5'{
WS3.11 consistently makes informed attempts at spelling Wi h@f ¢ ams ari g W Lg
using a multistrategy approach 15‘ ﬁ)f‘r J e r@bm 0?75 9,/ Wl Cg/{ ’ Cb//
WS3.11 recognises most misspelt words in own writing H’l U 7 roans. Dyring @ rotin st Q’\ 5
, _ @[ lofs into the K afs T (1)
WS3.11 spells needed words correctly with effective op/g rf ovw wihich mokes «f 0
Strategies for attempting and checking unknown
words Snow melting s one of €the common
WS3.12 produces legible writing on. At 60“/5{4 Spr the <er 8 Snow Of

ice from the mostoin melt oanol s
the mpstream of river. At <the doin-
streom aéLh the branch of rier
o ether. The m/erm regiv;
/0 75:%? more thon their n rrb%
could, hold. This also cause flood

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?
Teach specifics of handwriting in NSW Foundation Style, including slope and joined letters. Model the use of noun groups to
condense information and provide more precise expression. Develop skills in use of present and present continuous tense. Model
the use of plurals, eg death—deaths, branch—branches. Develop editing and proofreading skills for: spelling and grammatr, eg

‘there’/‘their’; subject—verb agreement, eg ‘Floods can also be caused by humans ...’

spring ...”; and correct punctuation, eg ‘Building roads, houses and factories ...

; use of appropriate prepositions, eg ‘In early
’. Focus on experimenting with the clause theme

(beginning focus), eg ‘Floods could also be caused by building roads, houses ...".
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The students had discussed the format and
structure of an explanation in relation to a
HSIE unit on ‘Water’. After researching the
topic with a partner, Michael constructed his
explanation independently ‘on screen’. This is
a final draft.

Uses knowledge of sentence
structure, grammar and
punctuation to edit own

writing.
WS3.9  provides background information
. . . 1 1t
WS3.9  uses a question to identify the “m n. Fn..ns
henomenon to be explained i
p ‘ P , BCGUR 9 by Michael
W33.9  uses abstract noun ‘cause” to Floods are a natural phenomenon which has occurred for hundreds
cons.truct cause and effect of years.Floodshave been known to cause devestation to natural
relationships and buiit environments.Many have claimed millions of lives anc! have
WS3.9  uses complex sentences left thousands of people homeless,also destroying crop plantations.
WS3.9  uses time conjunctions, eg ‘when’, One of the most common times for floods is spring.In spring of
to construct explanation sequence in course, the snow melts.When the snow has turned into water it
complex sentences rushes down from the mountains and causes flooding. This is one of
, , , the main causes for a flash flood,a huge wave of water coming at
W53.9  uses word chains to build subj e'ct immense speed These floods have caused devastating damage
ma;ter, eg snow melts, turned into but fortunately they disappear after 2-3 days.
water
WS3.9  writes paragraphs that contain a Another ever so common cause o_f a flood is too much water.This
main idea and elaboration of the happens when a river or channel is blocked up by a dam or boulder.
main idea If there is a lot of rain the water can’t flow past the dam and that’s a
time when the water overflows it's banks.Thats another time when
WS3.9  writes texts that include some floods occur.
technical abstract vocabulary, eg _
devastation, natural and built Some floods occur simply by heavy rainfall. When rain falls inceas-
environments, cause -antly there is not enough time for the water to dry up and the water
. simply floods towns and feilds.For example in mid 1996 there was
WS3.10 uses action verbs, eg melts, rushes, continuous rainfall along the north coast of NSW and the town of
and relating verbs that relate parts of Grafton was covered in1metre of water.
clause, eg Floods / are / a natural
phenomenon Hurricanes and cyclones are also a source of flooding When a
WS3.10 uses correct punctuation when hgrrlcartme CoTetshlt ?””dgi aloﬂr:g ?/I«/OaUd: hw:r'ﬁzaaf‘ég?ggé’g‘i‘sr itthe
drafting and publishing: commas, rain water onto in€ fand.Anotner way o the a
apostrophes, exclamation marks brings out water from lakes and rivers.it thrusts it up into the air
’ and then crashes it down to the ground with one allpowerful blow
WS3.11 spells needed words correctly with this i flood.
effective strategies for attempting S va
and checking unknown words
WS3.12 uses computer software programs

and associated hardware to format a
variety of texts

In some countries the flooding annual. The year is devided into a
wet and a dry season,therefore the flooding is expected and on
some occasions even quite beneficial When the river floods it
washes out wet fresh and fertile soil. This aliows farmers in desert
countries(e.g Egypt)to plant crops to feed the country.

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?

Model the use of conjunctions that indicate cause and effect, eg ‘therefore’; ‘as a result’. Develop the use of specific technical
vocabulary. Encourage use of spell checker and editing for subject—verb agreement. Model the inclusion of appropriate supporting
visual information such as diagrams or photographs. To improve the establishment of cause and effect, include more supporting

detail and refine the inclusion of examples. Focus on theme (beginning focus of clause) as a means for creating a smooth flow of
information in the text.
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Writing Stage 3

Outcomes Context

WS3.9 . WS3.11 Before starting to write this explanation, the
Produces a wide range of well- Spells most common words . .
structured and well-presented accurately and uses a range of students were given a scaffold to assist them
literary and factual texts for a strategies to spell unfamiliar in organising their writing. This is a final
wide variety of purposes and words. draft.

audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
WS3.10 effectively in a variety of ways.
Uses knowledge of sentence

structure, grammar and

punctuation to edit own

writing.

WS3.9  demonstrates good control over more complex and WS3.9  uses word chains to build subject matter, eg circuit,
detailed subject matter electric current, wires, circuit tester

WS3.9  plans writing through discussion with others and by WS3.9  writes paragraphs that contain a main idea and
making notes, lists or drawing diagrams elaboration of the main idea

WS3.9  provides a sequential explanation, eg when the tip of WS3.10 uses simple cause—effect relationships

the tester has been placed to another part ... WS3.11 consistently makes informed attempts at spelling a

WS3.9  uses a question to identify the phenomenon to be multistrategy approach

explained WS3.12 uses computer software programs and associated
WS3.9  uses complex sentences to construct explanation technology to format a variety of texts

sequence

CIRCUIT TESTER PEN

IRCUIT TEST EN

The ¢lreult tester pen looks similar to a screwdriver but is held
like a pen. The circuit tester pan is used for testing circuits,
finding a fault in a circuit and to tell which wires are dead and
which ones are alive. A circuit is made up of & source of
energy, for example a battery with one cable leading off from
the positive terminal and another cabie which leads off from
the negative terminal and there is an application at the end., for
example a light buib, a pump, motor, etc.

HOW DOES A CIRCUIT TESTER PEN WORK?

Hif you have a big circuit board and it isn't working you know it
must be one of the wires or else it's the application, The way
you'd find out would be to clip the alligator clip (which is on the
end of the wire leading from the circuit tester pen) to some part
of the circuit which you know should have an electric currant
passing through. When the tip of the tester has been placed to
another part of the circuit, a neon light will immediately light up
if the wires are both alive. After you've gone through all of the
wiras and all of them are alive, then it must be the application
that has the fault. So it proves that the circuit tester pen is
really for illuminating faults.'

EXAMPLE

Dad was fixing up an old angle grinder (application) which
had a very frayed cable (conveyor of power). After he had
repaired the cable he wanted to be sure that the cable would
convey electricity. This was by plugging the cable into the
power source and probing each wire in the cable. Each wire it
the neon light bulb in the circuit tester pen which indicated that
he had a complete circuit.

Links with other outcomes: Talking and Listening S3.1; Reading S3.8

Where to from here?

This text has elements of a procedure and a recount. Model the difference between procedure and explanation. Avoid the use of
addressing the reader directly, eg ‘You know ...”, ‘If you ...”. Model the use of generalised, non-human noun groups. Model the use
of labelled diagrams. Develop the use of multiple word tenses in complex sentences.
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Writing
Exposition



Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

Following the reading of books about scary
things, the students participated in a class
discussion and then wrote about what made
them scared and why. This text is not yet an
exposition but the context is such that it will
assist students to write an exposition in the
future. In this text the student expresses an
opinion and gives a reason for the opinion
This is a first draft.

contributes to joint construction activities and

writes short, even single sentence texts, for a

representing ideas and information using written

uses some known words when writing sentences

writes a statement (a sentence giving information)

WES1.9
variety of purposes

WES1.9  experiments with and practises ways of
and visual symbols

WES1.9  groups letters into words

WES1.9

WESI.10

WESI.10

writes complex sentences with causal

relationships, eg I'm

M

scared of the dark because ...

WES1.10
WES1.10
WESI.11

WESI.11

uses simple present, past and future tense
usually uses correct word order in sentences

uses approximations and some conventional
spelling

uses groups of letters or symbols to represent
words

WES1.12 forms most lower-case and some upper-case letters

WESI.12

T M SC edo £ n%e
ITEVITE

holds writing implements in a way that allows
them to make marks on the page

duFK

e

Links with other outcomes: Talking and Listening ES1.1, 1.2; Reading ES1.5, 1.6, 1.7, 1.8

Where to from here?

Explicitly model the stages of an exposition. Jointly construct a written exposition about a familiar topic using language that states

a position, eg ‘We should wear hats in the playground because ...

’. Jointly construct one or two arguments to support position.

Model the use of proofreading skills to check for spelling errors and encourage peer proofreading and the use of classroom print.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and

Stage 1

Context

The students had brought in their favourite toy for
news. The audience was encouraged to ask them
why it was their favourite toy. After the news
session the students wrote about their favourite
toy. A word bank relating to the theme ‘Toys’ was
available for the students to use. This text is not
yet an exposition but the context is such that it
will assist students to write an exposition in the
future. In this text the student expresses an
opinion and gives a reason for the opinion. This is
a first draft.

text type.

using computer technology.

WS1.9  uses drawings to accompany texts where relevant WS1.10 writes a simple sentence of a single clause

WS1.9  writes elementary descriptions of familiar people and ~ WS1.11 spells some words correctly and uses some Strategies
things to spell unfamiliar words

WS1.9  writes single statement or short text WSI1.11 spells words as they sound

WS1.10 uses adjectives to provide more information about
nouns

" 5w |G
ngGAm.lT |
{\/J oy BE

S0 LOwg

ij favourite ’«33 is my Seqn e - s my
{avourile 403 because the Fwe Iakes s lovg.
Tommj

WS1.12 forms most letters of the alphabet correctly

I\

| § AN
=l Ganducs

e «M—M—"mm—'\'ﬁ'\

Links with other outcomes: Talking and Listening S1.1, 1.2, 1.3; Reading S1.7, 1.8

Where to from here?

Explicitly model the stages of an exposition. Jointly construct a written exposition about a familiar topic using language that states
a position, eg ‘We should wear hats in the playground because ...". Jointly construct one or two arguments to support position.
Model the use of proofreading skills to check for spelling etrors and encourage peer proofreading and the use of classroom print.
Provide opportunities for handwriting practice.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
conventions of the text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

The students had engaged in discussion of
what made a good friend and how having a
friend made them feel. The students wrote
individually and then conferred with the
teacher or parent helper. The students typed
their final draft using a word processing
program. This is the final draft.

WS1.9
WS1.9

WS1.9
WS1.9
WS1.10

develops some arguments briefly

expresses an opinion in writing; writes notes from
texts

uses heading to indicate statement of position
writes single statement or short text

usually uses most common punctuation marks, eg
spaces between words, lower-case and upper-case
letters, full stops

WS1.10
WS1.10

WS1.10
WS1.11

Ws1.12
WS1.12

uses modal verbs, eg A friend can help

uses relating verbs to relate parts of clause, eg
Friends are polite and kind

uses simple present tense

draws on knowledge of common letter patterns and
letter-sound correspondences when writing a text

recognises letters on the keyboard

uses computer soﬁware programs to create texts

leg We need Friends:

Friend's are good' fo plag wiH; and this inc[udes skipping.

Someﬁmes gou need someone 7Lo hear gou read. A fr:’end can

help You wi%hom‘ asfemg, Friends are polife and kind. Friends
are Htere 7[0 1[0”6 110. Because if ljou a’wfnf haz/e friends. ﬂou
Woufd be ]one[y. ”vere is smfefg in friends.

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Where to from here?

Through joint construction and modelling focus on language that states a position, eg ‘We need friends for the following reasons
...”. Jointly construct a statement of position, and a summary of position. Explicitly model the stages of an exposition. Model the

use of causal conjunctions.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Stage 2

Context

The students had been exposed to several
models of exposition texts and deconstructed
these, identifying language and grammatical
features. The class jointly constructed an
exposition, using scaffolding devices for the

separation of ideas and for paragraphing. This

Produces texts clearly, is 4 first draft

effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the

text type.

WS2.9  expresses a point of view in writing with some WS2.10 uses correct punctuation in published version of own
supporting arguments writing: upper-case letters, full stops, question marks

(o and commas

WS2.9  understands and creates notes for relevant writing
purposes WS2.10 uses modal verbs, eg should

WS2.10 uses a variety of clause types, eg reason, time, WS2.11 draws on some spelling generalisations to spell
purpose unknown words, eg uses some double letters

correctly

WS2.10 uses action verbs, eg protect, drink, flush
WS2.11 self-corrects some words that do not look right as

WS2.10 uses apostrophes for contractions in written dialogue they write

W52.10 uses complex sentences WS2.12 uses upper-case letters, spacing and punctuation

I thok we should prifedd the

wo\'fe,r’ i

Ue should Frochj‘ ‘H\e« waTex
becowse we drnk  and fluh the

arn

4B on the Yolet, f we had no

wuler we wau\’J L'mue a\at df frauUe
.Sus\vmj.

ﬂ\ﬂh buLij wWe need wualz,

Links with other outcomes: Talking and Listening S2.1; Reading S2.8

Where to from here?

Develop an opening statement that provides context and background information through joint construction and modelling.
Model the development of arguments, eg ‘We need water for the following reasons ...". Focus on the theme (beginning focus of
the clause) as a means for organising a smooth flow of information. Focus on the connectives for sequencing arguments, eg ‘First’,
‘Next’. Model written expression for ‘That’s why we need water’, eg ‘For these reasons, we need water’. Focus on the use of
relating verbs, eg ‘Water is important in our everyday life’. Plan for the presentation of the final draft ie, layout, headings.
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Writing

Outcomes

WS2.9 WS2.11

Drafts, revises, proofreads and Uses knowledge of
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

letter—sound correspondences,
common letter patterns and a
range of strategies to spell

familiar and unfamiliar words.

Stage 2

Context

The class had participated in a unit of work
on ‘Local Government’. After a joint
construction of a letter the students wrote
their own letters. This is a first draft.

WS2.9  chooses when to write subjectively or objectively

WS2.9  expresses a point of view in writing with some
supporting arguments

WS2.10 combines clauses by using ‘and’, ‘but’ to form
compound sentences

WS2.10 uses action verbs, eg wreck, build, go

WS2.10 uses complex phrases to develop arguments, eg but if

you build a block of units

WS2.10 uses correct punctuation in a published version of own
writing, eg upper-case letters, full stops, question marks

and commas

WS2.10 uses evaluative language, eg nice park, very seriously

WS2.10 uses relating verbs to relate parts of clause, eg it's a nice

park

WS2.10 uses time connectives to sequence arguments, eg Firstly,

Secondly, Thirdly

WS2.11 spells many common words correctly in own writing

WS2.12 uses upper-case letters, spacing and punctuation

D r M or. .
“ 03 | am wrmrz‘{'o jou abaw‘
the pork aross the réad ftom our
school (Gollar P Firef |f‘5 0 nce ark,
1 m%&h Y 4 ol bl
of unik ere il ba finpw pla
area’s s{o( cﬁ«/d-—en of an Lub\ﬁ?c;f
l:uz th Hna Scu‘“') C'-"Qgea ﬁrza_.

Second ly there are louely trees in the
Park aswell a3 grasy oncl play activetes.

[ﬂrcl!y our school (s opprsd'e
Gollarn Park  and we dalt want F
o ,;,135’ wreaked. We also do fitness
with one of our infanrts teachers

Mre Collfy.

After school some le from our
gchool 0 1o 1f aﬂcﬁw-ﬁwreegclock
and p?ag but 1f you build a
block of unts there will be know
Plaﬂ after school.

Please toke this lefler very
seroush and 1o stop the builders
ond  make sure you dont buld

4he Wock of units.

Yeur Sincers ‘_y
Melissy

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?

Develop cause—effect relationships in paragraphs by including points that support effect. Introduce strategies for spelling more
difficult words. Model the correct use of apostrophes. Focus on strong modal verbs and adverbs in exposition to persuade readers,
eg ‘you must stop the builders’. Focus on contractions in speech and writing, eg ‘it’s’. Plan final presentation of letter with

reference to business letter conventions.



Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and

Writing

WS2.11

Uses knowledge of letter—
sound correspondences,
common letter patterns and a
range of strategies to spell

Stage 2

Context

The class had participated in a unit of work
on ‘Local government’. Being familiar with
the structure and purpose of an exposition,

the students were able to transfer that
knowledge to the writing of a letter of
complaint. After the joint construction of a
letter, the students wrote their own letters.
This is a first draft.

written language features. familiar and unfamiliar words.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

WS2.9  expresses a point of view in writing with some Wws2.10

Ssupporting arguments

uses correct punctuation in published version of own
writing, eg upper-case letters, full stops, question
marks and commas

WS2.9  writes for a chosen audience

WS2.10 combines ideas in writing WS2.10 uses evaluative language, eg complain

WS2.10 uses action verbs and relating verbs WS2.10 uses reported speech, eg I've heard that ...

WS2.10 uses apostrophes for contractions in written dialogue WS2.11 spells many common words correctly in own writing
WS2.10 uses complex sentences with relationship of time W52.12 uses upper-case letters, spacing and punctuation

and cause

DCGF M ayor,

Hl my Name | A\ " ‘_\
the pack 0s\ 5 Rlex.\ve heard, 1hat
SR Trom South Comee sl

It hart | s 1507970 be a bigck of

| want 4 an
ot I yo ball o Compianabout thet
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! a uni\L there
\oerih WOﬂ* "\aVE an wherf JIO Floy Olni

):v\wm ﬁ\js summer there u, || be o shyd e

. ’ . l
00 much (ars CFOSSIrgl. Fo“w*_\on ond no Jfrces‘
Wfr*om Alex

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?

Discuss the use of exposition in letters. Use each of the points raised in a separate sentence and develop some supporting evidence
— one idea per sentence, eg ‘There will be more cars in the area, which would be dangerous for the school children’. Jointly
construct a summary of position as a final sentence. Model the use of language with high modality, eg ‘Pollution problems will
increase’. Introduce levels of modal verbs and adverbs, eg ‘might increase’, ‘must increase’. Introduce modal adverbs, eg
‘certainly’, ‘probably’. Focus on time connectives for sequencing arguments, eg ‘First’, ‘Next’.
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

These students had been collecting a ‘media
file’ on issues they found of interest. On a
regular basis, groups of students shared these
with the rest of the class, discussing chosen
issues in detail. Over several sessions, the
class had participated in the joint construction
of an exposition. They were then asked to
choose an issue and create an exposition.
This is a first draft.

structure, grammar and
punctuation to edit own
writing.

WS3.9  knows when to change level of formality in 7
writing // / , }
J_MMW L omw/w/«
WS3.9  plans writing through discussion with others and

by making notes, lists or drawing diagrams

WS3.9  records information from a variety of sources % HOWV‘L A W% m W M
before writing when necessary S)V%

WS3.9  uses action and thinking verbs, eg learn, know,
do, memorise * I

WS3.9  uses complex sentences to develop arguments, eg M
Homework is ineffective because the tasks you

o : ‘ W Tarhks

WS3.9  uses evaluative language, eg ineffective, forced W /W (‘[ﬂ c&

WS3.9  uses modal adverbs, eg probably '

WS3.9  uses relating verbs to relate parts of clause, eg *—H v% WMM W Y%LL W
Homework is ineffective Jo - .

WS3.9  writes paragraphs that contain a main idea and W i ’
elaboration of the main idea ML%«/

WS3.9  writes sustained arguments and discussions a//lJ
supported by evidence %,O(L

WS3.10 uses correct punctuation when drafting and

publishing: commas, apostrophes, exclamation . X

marks x &z/WﬂxijWM%
WS3.10 uses words that connect ideas vin % W&M ng W come
WS3.11 spells needed words correctly with effective ﬁw SJW?{ / Mﬂwﬂf/ W fmm

Strategies for attempting and checking unknown M

words WU?‘}Z M

WS3.12 produces legible writing

WS3.12 writes fluently with appropriate size, slope and
spacing of letter formation T

Links with other outcomes: Talking and Listening S3.1; Reading 53.5, 3.6, 3.7, 3.8

Where to from here?

Develop the students’ ability to edit for colloquial language, eg ‘bushed’. Model the use of generalised nouns to use instead of
‘you’, eg ‘children’, ‘students’. Develop and expand upon supporting evidence in each paragraph. Focus on developing spacing
and letter formation in the NSW Foundation Style. Model the preview part of a statement of position, where arguments are briefly
introduced. Focus on time connectives to sequence arguments. Model cause—effect relationships that leave causal conjunction
implicit, eg ‘I personally think homework is a waste of time. You don’t really learn anything’. Focus on the use of modal verbs and
adverbs that persuade readers about a position.

152



Outcomes

WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own
writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

The students had read newspaper items on
the issue of the youth dole payments. Small-
group discussions followed. Students had
participated in several joint constructions of
an exposition and were familiar with the
language features and structure. This
exposition was completed as partner work
and is a first draft.

WS3.9  knows when to change level of formality in writing

WS3.9  plans writing through discussion with others and by
making notes, lists or drawing diagrams

WS3.9  uses abstract nouns, eg the government

WS3.9  uses evaluative language, eg responsible

WS3.9  uses modal verbs, eg families should be responsible,
to persuade the reader about a position

WS3.9  uses noun group ‘the reason’ to construct causal
relation rather than a conjunction, eg because

WS3.9  writes paragraphs that contain a main idea and
elaboration of the main idea

writes sustained arguments and discussions
supported by evidence

identifies and corrects such things as spelling errors

uses different types of verbs, eg action, thinking,
feeling, relating

uses simple cause—effect relationships

spells needed words correctly with effective
Strategies for attempting and checking unknown
words

uses a variety of print and script styles for effect

varies size, Style and font to suit particular audience
and purpose

SAQULD 18 & 17 YEAR OLDS
GET “THE DOLE"?

The Government is considering, and in fact, is about to take action on stopping
“The Doie” payment for 16 and 17 year olds. The reason is that the teenagers that
the Government is paying “Dole” to are aiways the unemployed and those who
don't go to school. The Government feels that their families should be responsible

for them.

At this age, teenagers should be doing the HSC. If they do not do this, then they do
not get any money from Austudy. They should not get the dole and miss out on an
important education. Since the Government is paying "dole” to the 16 & 17 year
olds who have no education, the Government wants to encourage the children to
go to schoo! and leam things.

Another reason that the Government does not want to spend the money for 16 and
17 year olds, is that the Government could use the the money for different

purposes, such as education. Also, the Government could

spend the money

on community services, such as family counselling. Thiswould benefit the whole

community, not just the 16 and 17 year oids.

The Government has been treating the students worse than the people who are
unemployed. it seems that the Government is now changing it's attitude. Teenagers
are starting to go back to school. Now to use the saying:

If you help yourself, then someone will help you

The Government shouid care more about students who work hard to improve

temselves, than about the unemployed teenagers.

Even though 16 & 17 year olds are teenagers, they can be still considered as
children. When people consider them as children, then their parents shouid look
after them. It is not the responsibilty of the Government.

Links with other outcomes: Talking and Listening S3.1, 3.2; Reading S3.5, 3.6, 3.7, 3.8

Where to from here?

Organise ideas into a paragraph structure that is more cohesive. Look at sequencing of ideas. Explore further issues rather than
revisiting similar ones in several paragraphs. Focus on previewing arguments in the first paragraph. Focus on researching statistics
about the number of teenagers on unemployment benefits and the number of teenagers at school/TAFE doing their HSC.



Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12
Produces texts in a fluent and
legible style and uses computer

Stage 3

Context

Students had investigated the local area and
how it had changed over time. After
discussing what they felt to be the major
changes to the suburb, they jointly
constructed an exposition. This is the first
draft of an independent construction.

features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own

technology to present these
effectively in a variety of ways.

writing.

WS3.9  uses compound and complex sentences WS3.10 uses conjunctions and connectives to connect ideas
WS3.9  uses evaluative language, eg ugly WS3.10 uses simple cause—effect relationships

WS3.9  uses relating verbs to relate parts of clause, eg the WS3.10 uses words that connect ideas

units are ugly WS3.11 spells needed words correctly with effective

WS3.9  writes paragraphs that contain a main idea and Strategies for attempting and checking unknown
elaboration of the main idea words

WS3.9  writes sustained arguments and discussions WS3.12 produces legible writing
supported by evidence

Exposition
There ore oo ﬂ’mnﬂ Lnits 1IN Movrpib o,

There e too rany Gnite In Movrondrn, 'ﬂle\j ot 0\\7/\7,
fl\eﬂ ‘I’ah(’_ I/\P /Oo Hug/ﬁf@ag/]d( ﬂ,e“r NS;‘&A}S l\Ave, lOrS ot Corg

1 .
With Creale noise ong oo pollition,

The vk ore L"ﬂ"j cand H\ej S+&m&f&\p todl cond bigch e view of
Srller hpuge s or ba%»ys, Behind them thove r"ﬂgH’ be
residents thot puilt belore the vy Shot Gp.

» The peple
MGt hove bold  the view befbre the vnits caneop.

Morowbra 1s becoming  overcroded apl the Plods hold. ¢
ot of  people, The Kuwpertorkels poe pot ax\terin? enough
Por Mo Swborb 08 Mvrophra,  Trot Shos sighs 0P overcrevileda
pecpt ot Leinﬂ Ouble foperk neyd o Haeir honse g, canrks ;oL iles

OF Gporr trents,

The noise Jevel s "‘"‘60‘33"“? beconse of the cors wm/'nj into
Martobenave in creasing becowse of the cors from the residens

From e wAES Uho  somebimés have o famiies Il'l/i,qg in the

one 't and the  FO Fomibas oNen ruve Fi Cows,

Becopnse 0fF the mersons chove | befive Here cme oo
N“ﬂj tnits In /MM"OLAbro\

Tesse ollver
GP

Links with other outcomes: Talking and Listening S3.1; Reading 53.5, 3.8

Where to from here?

Develop skills in editing, particularly in the spelling of common words and the use of punctuation conventions. Consider the
needs of audience when selecting language patterns. Organise ideas and information into cohesive paragraphs so that cause—effect
relationships are clear and persuasive. Improve fluency, spacing and joined letter formation in NSW Foundation Style handwriting.
Focus on research to build up substantiated arguments, eg services needed for increased population and number of blocks of units.
Focus on use of modal verbs and adverbs to persuade readers about position.
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Writing
Discussion
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics
for known readers.

WS1.10

Produces texts using the basic
grammatical features and
punctuation conventions of the

text type.

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar
words.

WS1.12

Produces texts using letters of
consistent size and slope in
NSW Foundation Style and
using computer technology.

Stage 1

Context

These students had participated in the
deconstruction of a discussion text,
considering the structure and language
features. After a joint construction of a text
(relating to the same topic), the students
completed individual discussions on the
transport system. This is a first draft.

WS1.9
WS1.9
WS1.9

gives arguments to support a case
gives position statements about issue

reads own writing aloud and makes some

corrections to clarify meaning

WS1.10
WS1.10
WS1.10
WS1.10
WS1.10
WS1.10

uses abstract nouns, eg transport

uses action verbs, eg carry, takes, kill

uses an adjective to describe a noun, eg heavy load
uses evaluative language, eg good, bad

uses thinking verbs, eg believe, think

writes a simple sentence of a single clause

rSCUA

Mang pﬁ@P(€ helleye
f?f\(j Can

WS1.10

WS1.10
WS1.11
WS1.11

writes compound sentences with clauses joined by
‘and’

writes statements (sentences giving information)
spells some more familiar words

spells some words correctly and uses some strategies
to spell unfamiliar words

WS1.12 forms most letters of the alphabet correctly

WS1.12

tries to write clearly in straight lines, from left to
right, using letters of uniform size, shape, slope and
spacing

fi
nsport 9000\
mrrg h(”Vy loads apd ff laal/a

pc@plc o Meth cach ofhar and taker w4

¢ t
oup e T ipakions

N\W)W Pwp\ﬁ Jrl’)fmﬁ
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1S w Bad %h\\ﬂj/\}mn@

drive cors  and po H e the iy

‘rmngpfr\' con k!l PGG’F\(’
and (1< noy\'so1 and H/wy
CQUS — raO\O\ W\g‘i or

bhay ﬁloamb Start Ffjh*ﬁ.

Links with other outcomes: Talking and Listening S1.1; Reading S51.7, 1.8

Where to from here?

Model the correct use of tense and pronouns and the use of relating verbs to show the relationship between ideas more clearly.
Encourage peer conferencing and student reference to class word lists for correct spelling. Model the construction of a paragraph
in which different positions about an issue are developed. Build a word bank of evaluative language. Focus on spelling ‘they’,

‘cause’, ‘help’.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

The teacher modelled an example of a
discussion text, and the class wrote a joint
construction of the text type. The students
then wrote their own discussion: ‘Should
Year 4 children be given homework?’. The
teacher conferred with the student who
produced this sample. This is a final draft.

WS2.9  demonstrates self-editing skills

WS2.9  gives different positions on issue

WS2.9  shows evidence of careful revision, editing and
proofreading in final draft

WS2.9  uses other texts as models for aspects of writing
such as text organisation, grouping of information
under headings

WS2.10 uses complex sentences

WSs2.10

uses correct punctuation in a published version of

Ws2.10
Ws2.10
Ws2.10
Ws2.10

Ws2.11

Ws2.11

uses correct tense and number in verb groups
uses evaluative language, eg waste of time, important
uses modal verbs, eg should be given

uses thinking action and relating verbs, eg many
people think, children should be given, homework is
very important

deletes or adds words to clarify meaning, adds
information and rereads work to clarify meaning

spells many common words correctly in own writing

own writing, eg capital letters, full stops, question
marks and commas

WS2.12 joins letters when writing texts using NSW
Foundation Style

Moy paspis think fromewwok /2 <

ol of Fre.. /f/““‘y me/& olmn 11/

C%wé)[mn el &G shoh] baw

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?
Develop paragraphing skills by providing a pro forma or scaffold, and model techniques to organise ideas before writing. Model the
use of conjunctions that compare or contrast, eg ‘however’, ‘on the other hand’, ‘nevertheless’. Ask students to research
information about the advantages and disadvantages of homework to develop persuasive arguments. Focus on language appropriate
for speech and writing, eg ‘many people don’t’ is more like spoken language. Build a word bank of evaluative language for the topic.
Focus on developing joined letter formation in NSW Foundation style.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Stage 2

Context

The teacher had modelled the structure of
discussion text and completed a joint
construction. The students then completed an
individual discussion on ‘Is our transport
system helpful?’. This is a final draft.

W52.9

WSs2.9
purposes

W52.9
W52.9
Ws2.10
Ws2.10

shows evidence of careful revision, editing and
proofreading in final draft

understands and creates notes for relevant writing

uses some effective planning strategies
structures text type in appropriate stages
combines clauses by using ‘and’, ‘but’

uses abstract nouns, eg transport

DlSCuCSIOn
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same

WS2.10 uses correct punctuation in a published version of

own writing

WS2.10 uses evaluative language, eg helpful, good,

comfortable
Ws2.10
Ws2.10

uses modal verbs, eg it can pollute the air

uses thinking, relating and action verbs, eg Some
people think transport is very helpful, Transport can
move

WS2.11 spells many common words correctly in own writing
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Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?

Define the topic and outline the discussion more precisely in the opening paragraph. Develop the use of relating verbs and more
complex sentence patterns. Develop both sides to produce a more balanced discussion. Research information to support positions.
Build a word bank of evaluative language suitable for the topic. Focus on connectives to introduce similar and different positions,
eg ‘similarly’, ‘on the other hand’. Focus on use of modal verbs and adverbs to present strong positions.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Stage 2

Context

The teacher had modelled a discussion text,
after which the class wrote a joint
construction. Each student then wrote an
individual discussion on the topic ‘Should
Year 4 children be given homework?’. This is
a final draft.

Ws2.9
supporting arguments

Ws2.9

expresses a point of view in writing with some

uses other texts as models for aspects of writing

such as text organisation, grouping of information

under headings

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 focuses on different positions about issue

gr/'a/yev‘ s Discussion
Should Year % Children Be (iven Homework ?.

WS2.10 uses complex sentences to develop arguments, eg
children should be given homework because they
need to learn at school

WS2.10 uses correct tense
WS2.10 uses modal verbs, eg children should be given

WS2.10 uses saying, thinking and action verbs, eg argue, feel,
learn

WS2.11 spells many common words correctly in own writing

Many pea,o/e argue about whether or not

Yoar 4 children should be given homework.

Some  people Lol Hhat chilien should be

j/'uén

Some.  people
b ¢ y,'ygn /)ome
learn

children

Others
work e r/‘aus‘/y will

j/'ue

Fim 'y

qrve homework

homeworR.

Jf school and at

need  more

Saj

Yhem homewovR

/. it would
4, Tho

be 9

Yol childven who a@on
yever learn Wﬁy

feel that  childven  should
work  because ﬂ;ey need %

home. Some

Ae;o.

o /6746

?
jgad lolea |,

se who need /7.

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?

Research information in order to develop more complex and sustained arguments, eg more points and supporting evidence in each
paragraph. Read more complex models. Develop a more sophisticated concluding statement. Research information for arguments
about an issue. Focus on developing different positions about an issue in the first paragraph. Focus on using a range of modal verbs
and adverbs. Build a word bank of evaluative language. Focus on connectives indicating similar and different positions, eg

’

‘similarly’, ‘likewise

, ‘on the other hand’. Practise the joined letter formation of NSW Foundation Style handwriting.
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Outcomes

WS3.9

Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas, issues
and written language features.

WS3.10

Uses knowledge of sentence
structure, grammar and
punctuation to edit own writing.

Writing Stage 3

Context

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

This class was studying a unit on ‘Water’.
Prior to writing a discussion, the students had
participated in a jigsaw activity, investigating
various aspects of irrigation. Individually, the
students then used the information gathered
and wrote a discussion on the advantages and
disadvantages of irrigating land. This is a final
draft.

WS3.9  states different positions about issue WS3.9  writes sustained arguments and discussions
WS3.9  uses abstract nouns, eg irrigation supported by evidence
WS3.9  uses evaluative language, eg seriously affected Ws3.10 Zfzebsliscgirr/;;deg Lé%%ﬁgzna;voffsfo%ﬁmg and
WS3.9  uses modal verbs, eg may, can WS3.10 uses different types of verbs
W53.9  uses noun groups, eg the root level, the WS3.11 spells needed words correctly with effective
concentrated salt Strategies for attempting and checking unknown
WS3.9  uses technical language, eg salinity words
WS3.9  uses word chains and word sets to build subject WS3.12 produces legible writing
matter WS3.12 writes fluently with appropriate size, slope and

spacing and letter formation

Irrigation has beern o wvery bereficial

proass for farnurs, especially +hose jn

dry countries. But like every other thing
irfigation has its own disadvantages.

The chief problem is caused b
continuous irrigation. Nearly all irrigata
water, whether |ts from 2 grocwnd |
or from o river contasns a litt bit
of salt. Where drainage Is bad, the
woter cor reach the root kuel, ancl
the concentrated salt carm hake
plant growth almost impossible.

in some

Thrs problem has happenes!
the

Irr/gotion areas such as alon

/%u:rag River, where +ha jarnsl 5 row
seroul ly afrected by the .Sal/nt'-(-g
of waoters Brom Ve %/ooo(- -

furrow areas of the Riverino. (Ns.u)
ool northern Victora. Such land
may ewventually be of [imited use
for~agrice/t . These are ont
some of +tho mary pProblems,
caused by irngation. Other problen
are not as r‘nqur‘ as 7hose alheqa(g
mentioned but are enowgh o
cause proklems. Ang charges, ewen /€
H: IS only minoer can change. the
rivers b€haviow: cm,'ﬂﬁ +bods
and ofler problLms.,

In Australia agriculture makes a

large part of our overseas profit $7% of

Australias export is agriadfurdl proclucts. T6
oL crops, There must be rrigation 1o

%)67‘ land.. So /rr/ga'ﬁon bAings alot &
Good effects.

Links with other outcomes: Talking and Listening S3.1; Reading S3.5, 3.6, 3.8

Where to from here?

Use contrasting conjunctions to link different viewpoints on the same issue, eg ‘however’, ‘on the other hand’. Expand pre-writing
discussion and research questions so that a greater range of issues can be raised. Encourage proofreading for spelling, ie ‘a lot’ and
punctuation, eg ‘river’s behaviour’. Focus on a balanced discussion of issues, clearly delineating different positions. Focus on the
use of a range of modal verbs and adverbs. Build word banks of evaluative language. Develop skills in joining letters using NSW

Foundation Style handwriting.
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Writing
Narrative



Outcomes

WES1.9

Engages in writing texts with
the intention of conveying an
idea or message.

WES1.10

Produces simple texts that
show the emergence of the
grammar and punctuation
needed to achieve the purpose
of the text.

Writing

WESI.11

Begins to use letters to
represent known words when
spelling.

WES1.12

Produces most lower-case and
upper-case letters and uses
computer technology to begin
to construct texts.

Early Stage 1

Context

This class had been involved in shared
reading of a variety of literary texts. They had
discussed the structure of these texts and
wrote a joint construction. This text is a joint
construction created by teachers and
students. The indicators refer to what the
whole group has been able to achieve
together.

WES1.9

contributes to joint construction activities, writes

short, even, single sentence texts for a variety of

purposes
WES1.9

dictates a range of text types for adults to write:

observations, descriptions, opinions, recounts,

narratives, procedures

WES1.9
complication

WES1.9

WES1.10
girl, clown

uses some Stages of narrative, eg orientation,

writes basic descriptions

repeats words naming key characters, eg bears,

WESI1.10

WESI1.10
WES1.10
WESI.10
WESI1.10
WES1.10
WESI1.10

WES1.10
WESI1.10

uses action, thinking, relating verbs, eg last, think,
was

uses evaluative language, eg sad, funny, angry
uses noun groups, eg a girl with golden hair

uses reported speech, eg The bears said that ...
writes compound and complex sentences

writes statements/sentences that give information

uses adverbs and adverbial phrases to indicate
when, where, how etc

uses simple past tense

uses simple present, past and future tenses

The Clown Who Lost His Laugh

Once upon a time there was a clown. The clown was sad

because he had lost his laugh. He didn't think anything was

funny anymore. So he went into the woods to see if he could

find his laugh.

In the woods he met the three bears. He asked the bears if

they knew what had happened to his laugh. The bears said that

a gir! with golden hair had come into their house and eaten porridge,

broken a chair and slept in their beds. The bears said that the girl

might have stolen the clown's laugh. So the clown went further

into the woods to look for the airl with golden hair.

As luck would have it the girl with golden hair was walking through

the woods on her way to her grandmother's house.

When the clown asked if she had seen his laugh she said that all

she had seen were three very angry, very hairy, growly, grizzly bears.

The clown thought this was very funny and started to laugh.

Links with other outcomes: Talking and Listening ES1.1. 1.2; Reading ES1.7

Where to from here?

Further development of the orientation to develop setting and characterisation. Model development of complication.
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Outcomes

WS1.9

Plans, reviews and produces a
small range of simple literary
and factual texts for a variety
of purposes on familiar topics

Writing

WS1.11

Uses knowledge of sight words
and letter—sound
correspondences and a variety
of strategies to spell familiar

Stage 1

Context

This text was a joint construction with the
teacher. Students were read the fairytale
Cinderella and discussed the orientation,

complication and resolution. The teacher

for known readers. words. assisted with the typing of the final version.
WS1.10 WS1.12

Produces texts using the basic Produces texts using letters of

grammatical features and consistent size and slope in

punctuation conventions of the NSW Foundation Style and

text type. using computer technology.

WS1.9  creates elementary stories WS1.10 uses past tense relatively consistently

WS1.10 starts writing compound and complex sentences WS1.10 uses pronoun references
WS1.10 uses action and relating verbs, eg do, went, was WS1.10 writes a simple sentence of a single clause

WS1.10 uses adjectives to provide more information about
nouns

WS1.11 spells some more familiar words

WS1.12 recognises letters on the keyboard
WS1.10 uses different types of verbs (action, thinking, seeing,

feeling, being and having) in own writing WS1.12 types simple sentences with assistance

WS1.10 uses evaluative language, eg bossy, sad

Once upon a time there was a 3iri called Cinderella. She lived

WI'HI her S‘{'BPSFS"’"'S. T‘Ny were Uﬁ’y bossy. S“M had *O dU
a” 'HN hOUS!WOI’L.

Ons day an invitation to the ball came to the family.

Her step sisters would not let her go. Cinderella was sad. The
stepsisters went to the ball without her.

The Fairy Godmother came and helped her get 1o the ball
Cinderella danced with the prince.Thc bell went when it was
12 o'clock. Cinderella took of f her sme”g shoes and went +o_
the beach.

She changcd her name to Cindersmella.

Links with other outcomes: Talking and Listening S1.1, 1.2; Reading S1.7, 1.8

Where to from here?

Model the use of adjectives to develop characters, eg ‘Cinderella danced with the tall, handsome prince’. Model skills used to vary
sentence patterns and develop more complex sentences, eg change word order on sentences to vary sentence beginnings. Model
the use of feeling and thinking verbs to express the feelings and attitudes of the characters, eg ‘Cinderella enjoyed dancing with
the prince’. Model development of complication and resolution.
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Writing

Outcomes

WS1.9 WSI1.11

Plans, reviews and produces a Uses knowledge of sight words
small range of simple literary and letter—sound

and factual texts for a variety correspondences and a variety
of purposes on familiar topics of strategies to spell familiar
for known readers. words.

WS1.10 WS1.12

Produces texts using the basic Produces texts using letters of
grammatical features and consistent size and slope in
punctuation conventions of the NSW Foundation Style and
text type. using computer technology.

Stage 1
Context

The students were studying a Science and
Technology unit on ‘Plants’ and used their
field knowledge of the topic to create a
narrative. After referring to texts in the room,
this student proofread his work and inserted
punctuation before having a conference with
the teacher. This is a first draft.

WS1.9  creates elementary stories
WS1.10 starts writing compound and complex sentences

WS1.10 uses adjectives to provide more information about
nouns

WS1.10 uses different types of verbs (action, thinking, seeing,
feeling, being and having) in own writing

WS1.10 uses past tense relatively consistently in a recount

WS1.10 uses pronoun references

T/m _Sred

WS1.10 uses quoted speech

WS1.10 usually uses most common punctuation marks, eg

spaces between words, lower-case and upper-case
letters, full stops

WS1.10 writes a simple sentence of a single clause
WS1.11 writes letters for double vowels, as in seed, need

WS1.12 forms most letters of the alphabet correctly

9he W

One day 4 here
a  Snas Waqlk
the rain  forset
F:ome. He Sqid vy

newW  houyse » he

+ree. This GV/-//
,’)OMQQQ he - Saol

7 will Mo ve

daj Wheh he
e +ree was

+r’6€ jo'/- b%arﬂﬁ;
; The +ree 7Lur£/ma{
7

b, Vine e

_theat grew anol

. was
N 1h
'n 7 his
need , o

Olljn

a 14*71'1@«
be m
Tomeorrow

Ihe' The next
Came Back

er The
er evel

[+ got

Bja\ stra nci/eff/j.

Links with other outcomes: Talking and Listening S1.1; Reading S1.7, 1.8

Where to from here?

Use familiar narratives as models to identify and label orientation, complication and resolution. Locate the use of quoted speech in
familiar narratives and use this as a model to construct joint narratives with quoted speech and correct punctuation. Develop
resolution through discussion/questioning, eg ‘What happened to the snail?’. Focus on developing handwriting skills.
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Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features.

WS2.10

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

Stage 2

Context

After Possum in the House was read to these
students, a joint construction of a narrative
was written, using the scaffold on display in
the classroom. The students were then asked
to write their own individual narratives
related to the book. In this sample, when the

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the

student prepares the final draft for

publication, the labels for the stages of the

narrative will be omitted.

text type.

WS2.9  combines ideas in writing \/] Al vt a.\_ e

WS2.9  structures text types in A
appropriate stages Um \n The

WS2.9  uses other texts as models PO 55
for aspects of writing such as \’\ Oou 56
text organisation, grouping . X .
of information under m- OncCe Yhere was
headings

e o B Small PoSHn who wentto

W52.9  writes fuller descriptions of UisiH a house.

people, animals, objects and
laces : ‘
P S Complication:

WS2.10 uses a variety of time A~~~ The PO $S5v
conjunctions and was Uery tired ond g
connectives to sequence He went ' de{ffe‘?e nt -
events, eg First he went, x faund Food.He ma W
Then he went, Next he went o O\o. oun " 0oat: de

v wess,

WS2.10 uses action and relating J )
verbs, eg He made a big E Ueﬂ'}_S: First he wen + \_ero
mess, The possum was very NN oy oia R itoh
tired RN eﬂﬂb upv o aced 1n . \r\f 9 C

o ~eN.Then we went 1NT0 the sy

WS52.10 uses correct punctuation in washing basket The Po 5% U wisnexs
published version of own $rop was Yhe Stud
writing, eg upper-case P05 uwn hiding Y Jf;oeom The
lez‘z‘ekrs, fuclil stops, question next Le went to e Lounge
marks and commas and he wid \n the Syefeo.

WS2.10 uses evaluative language, eg freery ol & v+ Yo the
tired, cute perer RE yroy o the L ath

WS2.10 uses past tense in recounts \ouge, he wen g Eh 0
and narratives Coo™Mlin the \O”\‘ H\rof I

. 2 00

WS2.10 uses ‘possum’ as the theme he S%VM‘—Md ol . a{ .
(beginning focus) in many Paste OWL- Then AN '
clauses &S +

WS2.11 identifies possible spelling e toilet)
errors in own writing, eg by .
circling or underlining ReSo) u'{' 1oN Fin a\ ky
doubtful words N — N Foinom

the Posoum wen J

WS2.11 spells many common words

correctly in own writing

bedroom ond The Possum

Went Yo Sleep on MY bed
He \ooked very cute  there.

Links with other outcomes: Talking and Listening S2.1; Reading S2.7, 2.8

Where to from here?

Encourage the student to read the work aloud to a peer or teacher to identify errors, eg ‘He went in different places to find food’.
Focus on using a variety of action verbs, eg ‘He crawled into the ...". Focus on building noun groups to describe characters’
appearance. Build a word bank of evaluative language. Focus on characters’ reactions to events. Discuss strategies for presentation

of final draft.



Outcomes

WS2.9

Drafts, revises, proofreads and
publishes well-structured texts
that are more demanding in
terms of topic, audience and
written language features

WS2.10

Produces texts clearly,
effectively and accurately,
using the sentence structure,
grammatical features and
punctuation conventions of the
text type.

Writing

WS2.11

Uses knowledge of
letter—sound correspondences,
common letter patterns and a
range of strategies to spell
familiar and unfamiliar words.

WS2.12

Uses joined letters when
writing in NSW Foundation
Style and demonstrates basic
desktop publishing skills on
the computer.

Stage 2

Context

Amy was involved in a unit of work called
‘Into different worlds’. She was encouraged
to imagine an experience in which she
moved into a different world. This is the final
draft.

WS2.9  demonstrates self-editing skills

WS2.10 combines clauses by using ‘and’, ‘but’

WS2.10 uses a variety of time connectives in

recounts and narratives

WS2.10 uses action, thinking and relating verbs,

eg went, decided, was

WS2.10 uses correct punctuation in published
version of own writing, eg upper-case
letters, full stops, question marks and

commas

WS2.10 uses noun groups to build descriptions,
eg a hairy monster with wings

WS2.10 uses past tense in recounts and

narratives

WS2.10 uses simple cause—effect relationships

WS2.11 spells many common words correctly in

own writing

WS2.12 joins letters when writing texts using

NSW Foundation Style

WS2.12 writes for an audience using consistent
shape, size, slope and formation in NSW

Foundation Style

Links with other outcomes: Talking and Listening S2.1; Reading 52.7, 2.8

On, Saturda mgﬁ | wed to bed
really @/M/ becouse the ment doy
was bu“%/m[ay,@uf that mg}d'
[ couldiit gt to” shep | docicted
o go down stars ad  har o
hot mdo Just whin | was olout o
gel ot of bed™® uard  som g
banging o e window | slourly
walkel 4o th wudow apd opend
the awdams. | looked  outside  and
thre starag of me was o ?Wy
monstr with wwgs e was huge
[ opend the windew the monster
puk his nose down | Hunk b
wantd et b on hm. S0
/ W@@/{// himbed up. He  made
s gfwvfmﬂ nowe and fluw away

fy hart shwbd g nally o
| dosed my ees Funally we o

| Gpened iy ff/%.aﬂc/ leokec, around,
Jhre were ol thise  monstrs ke s
as the powsty | was on. | Jumped
o th monstr | was on and  walbud
wrovnd 5uddm§/ ol e monstyrs
Srtd 1 gather arowrd  pw. Then
M@f S'fd/“éc/ 5[/7?/29 Wer s ware
hirvidl | loked my ears and closed
g %6/5,/ doceded g e my eges

/" s ?ﬁy w ted o M and Dnd
Svigng” gy b/k’f/z(ézly Whoa  Hhat
was dose.

%ﬁy

Where to from here?

Model the development of complication and resolution so that the resolution is linked to the events of the complication. Explore
techniques to develop characters beyond physical description. Model the use of dialogue through either direct or indirect speech.
Focus on evaluative language to describe characters’ reactions, feelings, eg ‘I was terrified when ...". Build word banks of
evaluative language expressing fear, apprehension. Focus on a variety of nouns for naming, eg ‘creature’, ‘monster’. Model
paragraphing skills. Model techniques for combining ideas into more complex (multi-clause) sentence patterns. Develop slope in

NSW Foundation Style.
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Outcomes

WS3.9

Produces a wide range of well-
structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and

punctuation to edit own writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

’

The students were studying a unit on ‘Water
and were given a photograph of a bridge
collapsing. They were asked to write a
creative response.

W53.9
WS3.9

WS3.9

creates more detailed stories

experiments with narrative structure by introducing
complication in orientations

uses a variety of action verbs, eg rummage, crawled,

scrambled
WS3.9

WS53.9
WS3.9

uses different types of verbs, eg action, thinking,
seeing, feeling, linking

uses direct (quoted) speech

uses evaluative language, eg betrayed a look of

death, careful, looked in horror, sorrowful cries

WS3.9
sturdy road

uses noun groups to build descriptions, eg the small

WS53.9
WS53.9

WS3.10
WS3.10
Ws3.11

Ws3.12
Ws3.12

varies choice of theme (beginning focus of clause)
writes detailed descriptions

uses conjunctions and connectives to connect ideas
uses simple cause—effect relationships

consistently makes informed attempts at spelling
using a muitistrategy approach

uses a variety of print and script styles for effect

uses computer software programs and associated
hardware to format a variety of texts

BRIDGE STORY

BY REBECCA

5/6

“What the hell happened here?” [ asked myself, as if expecting an answer. My voice
echoed amongst the ruins of the bridge.

Just a couple of days ago the same bridge stood proudly over the small sturdy road. | began
to rummage through the slabs of splintered wood. For some reason [ was experiencing
guilt, as if it was somehow my fault. I remember how [ used to come here every morning
and watch that old lady feeding the birds, as she sat solemnly among the rocks by the
bridge. Then an awful thought crossed my mind. What if she was asleep when the bridge

fell?

I wanted to look for her, I crawled through a small hole made by a heap of #wood. As |
scrambled further down a piece of chipped wood came flying past my face, followed by
another and another. Dust was irritating in my eyes and rubbing them only made it worse. 1
paused. There was a faint cooing noise somewhere in the darkness. Stepping closer, I heard
it becoming clearer and louder. There, before me appeared a tiny bird cooing softly and
sadly. [ recognised one of the birds that the old lady used to feed. It’s legs looked swollen
and it’s eyes betrayed a look of death. “You poor thing, look at you!” [ exclaimed, scooping
the tiny, cold thing in my arms.

I had to be very careful, for if [ made one wrong move, the wood pile might cave in on me.
Ducking under a tiny hole lead into a small clearing. On the dusty floor there lay what
appeared to be a heap of rags. Curiously I stepped closer and peered over. I covered my
mouth and looked in horror at the sight of the old lady lving there so still, dead.

The birds were surrounding her and were staring at me, as if I was going to do something
about it, but I couldn’t, I simply couldn’t.

I fell onto my knees beside her, trying to hold the tears back. The sorrowful cries of the
birds didn’t make it any easier. I buried my face in my hands and cried.

THE END

Links with other outcomes: Talking and Listening S3.1; Reading S3.7

Where to from here?

Explore new fields for narrative writing, possibly using multicultural perspectives. Introduce narratives that experiment with
structure in various ways. Encourage the students to experiment further with narrative structure.
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Outcomes
WS3.9

Produces a wide range of well-

structured and well-presented
literary and factual texts for a
wide variety of purposes and
audiences using increasingly
challenging topics, ideas,
issues and written language
features.

WS3.10
Uses knowledge of sentence
structure, grammar and

punctuation to edit own writing.

Writing

WS3.11

Spells most common words
accurately and uses a range of
strategies to spell unfamiliar
words.

WS3.12

Produces texts in a fluent and
legible style and uses computer
technology to present these
effectively in a variety of ways.

Stage 3

Context

These students had written three narratives
either as joint constructions or independent
constructions and had discussed models of
character development and text structure.
This is a final draft.

WS3.9  creates more involved stories WS3.10 uses conjunctions and connectives to connect ideas

WS3.9  uses a variety of drafting techniques WS3.11 spells needed words correctly with effective
WS3.9  writes detailed descriptions iigizgzes Jor attempting and checking unknown
WS3.9  writes paragraphs that contain a main idea and

elaboration of the main idea WS3.12 produces legible writing
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Links with other outcomes: Talking and Listening S3.1; Reading S3.7, 3.8

Where to from here?

Explore the entry and re-entry of minor or supporting characters to the plot. Develop the students’ self-editing skills, particularly
through the use of spell checks and dictionaries, and the use of correct pronoun forms. Develop NSW Foundation Style
handwriting, particularly joined letters, slope and letter formation.
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